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Foreword 
Dear participant of the BaCuLit-course: Welcome to this course and this workbook which will be your 

companion during the whole course! The BaCuLit project was funded by the Comenius Programme of 

the European Union (January 2011 until December 2012) and has been built on the results of the 

international ADORE-study: “Teaching Adolescent Struggling Readers – A Comparative Study of Good 

Practices in European Countries”, funded by the European Socrates Programme from 2006 to 2009 

(summary of the project´s results can be downloaded from: www.adore-project.eu). The BaCuLit 

project has developed, implemented and evaluated a “Basic Curriculum for Teachers' In-service 

Training in Content Area Literacy in Secondary Schools” [BaCuLit]. For this purpose, 10 partners from 

universities and in-service teacher training institutions from 7 European countries cooperated in this 

project; they were supported and consulted by two American experts.  

Who was participating in BaCuLit? 

The BaCuLit project has been coordinated by a German team: Prof. Dr. Christine Garbe, M.A. Martin 

Gross (Albertus Magnus University of Cologne), Dr. Karl Holle, Stephanie Schmill (Leuphana 

University Lueneburg). The following partner institutions cooperated within the BaCuLit project: 

1. Germany:  

The Albertus Magnus University of Cologne (Christine Garbe, Martin Gross) 

Leuphana University, Lueneburg (Karl Holle, Stephanie Schmill) 

LISUM - State Institute for School and Media Berlin-Brandenburg, Ludwigsfelde (Gisela 

Beste, Claudia Franke, Anett Pilz) 

2. Hungary: Kecskemét College, Kecskemét (Ildiko Balazsne, János Steklács, Veronika Szinger) 

3. Netherlands: National Center for Language Education, Nijmegen (Mienke Droop, Hedwig de 

Krosse, Heleen Strating) 

4. Norway: University of Stavanger, National Centre for Reading Education and Research (Liv 

Engen, Ragnar Gees Solheim, Lise Helgevold) 

5. Portugal: Institute of Education - University of Minho, Braga (José Brandão Carvalho, Maria 

Lourdes de Dionisìo, Maria Helena Martinho) 

6. Romania: 

Filocalia Foundation, Iasi (Brandusa Chelariu, Liliana Romaniuc) 

Teachers' House "Alexandru Gavra" Arad (Camelia Avramescu, Cornelia Borza, Nicolae 

Pellegrini) 

Sweden: Umea University, Department for Language Studies (Helena Eckeskog, Ingalill 

Gustafsson, Berit Lundgren) 

7. American Experts: 

William G. Brozo, George-Mason-University Fairfax, Virginia 

Carol M. Santa, Montana Academy, Kalispell, Montana, Co-Founder of CRISS. 

http://www.adore-project.eu/
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The BaCuLit Curriculum consists of (1) PPT-presentations (in the national languages) with annotations 

for the trainers which provide the frame of each course unit, (2) a Teacher's Workbook, which 

contains all the materials for participants (in the national languages), and (3) this handbook for the 

trainers, which (so far) exists only in the English master version. The BaCuLit curriculum was designed 

cooperatively by many persons and thus the project materials are the result of a joint venture. After 

the end of the project, the product’s ownership has been transferred to the “International BaCuLit 

Association” with Prof. Christine Garbe as chairwoman and the University of Cologne as place of 

residence (see below). The following persons were mainly responsible for designing the single 

modules in their different versions. Thus they shall be mentioned here with special thanks: 

Module 1: Christine Garbe, Karl Holle, Stephanie Schmill (Germany) 

Module 2: Marie Lourdes de Dionisìo, José Brandão Carvalho, Maria Helena Martinho (Portugal) 

Module 3: Carol M. Santa (USA) 

Module 4 (former Modules 2 and 3): Liv Engen, Ragnar Gees Solheim, Lise Helgevold (Norway); Ildiko 

Balazsne, János Steklács, Veronika Szinger (Hungary); Claudia Franke, Dorothee Gaile (Germany) 

Module 5: William G. Brozo (USA), Karl Holle, Stephanie Schmill (Germany) 

Module 6: Mienke Droop, Hedwig de Krosse, Heleen Strating (Netherlands). 

The Conceptual Foundations related to the modules have been written by single persons; thus the 

authorship is reported separately. Finally we would particularly like to thank our project manager, 

Martin Gross, who excellently took care of all financial and organisational issues; our scientific 

assistant, Stephanie Schmill, who perfectly managed the documentation of team work and the 

communication with all partners; and our student assistant, Charlotte Coch, who carefully supervised 

the final layout of the Trainer´s Handbook, the Teachers´ Workbook and the PPT slides. 

 

The BaCuLit project was located within the horizon of "learning skills", but focused on "reading 

skills": It wants to extend secondary school teachers´ expertise to improve their students´ reading 

habits and comprehension strategies for diverse texts in all school subjects and to help them building 

a stable self-concept as readers and learners. Most urgent in this respect is to foster the so-called 

"content area reading literacy" or "reading across the curriculum". The term "content area literacy" 

refers to teachers' competence to deal with reading/writing/learning instruction not only on the 

elementary level in the language arts classes, but in all subjects and all school levels.  

The basic curriculum intends to define the minimal knowledge every secondary content area teacher 

in the EU should have about teaching literacy skills in all school subjects. In the pilot version it 

provided 6 modules of 6 hours professional development course units each, including teaching 

material, collaborative tasks for improving teachers’ classroom practice and online support. In the 

implementation phase in all participating countries (except Norway) the drafted modules were 

taught to a pilot teachers´ cohort of 10 to 25 teachers in 7 teacher training institutions all over 

Europe. During this implementation phase the developing and implementing BaCuLit teams 

evaluated the practicability of the BaCuLit course in the diverse European countries which were part 

of the project. The results are now available in the final BaCuLit course: The 6 modules were slightly 
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altered in their content and structure and their timing is now more flexible. Not every module is now 

set to 6 hours, but some modules may be taught in 3 hours, while others require rather 8 or 9 hours. 

In addition, some contents that may be considered as optional can be omitted depending on national 

circumstances. By this, the developing teams aimed at considering the fact that the implementation 

conditions in the participating (and future) European countries vary widely, but can also vary within a 

country or even from school to school. 

 

The BaCuLit Principles for Professional Development 

BaCuLit aims at enhancing teachers' expertise in content area literacy. In order to achieve this goal, 

the BaCuLit project builds on the following understanding of professional development for teachers:  

Instead of relying on a concept of professional development that only presents information, the 

BaCuLit project relies on principles of professional development and learning that have a positive 

influence on teachers’ self-concept as competent and reflective practitioners. Our goal is to support 

teachers in changing their vision of what it means to be an effective teacher of content. Teaching 

students how to learn content by reading and writing, talking and listening must go hand in hand with 

content instruction, so that students gain the tools for life-long learning. Content teachers should not 

only be content specialists but learning specialists who are aware of the impact of reading and 

writing, talking and listening for content learning. When students know how they can use reading 

and writing for learning content they become more successful learners which leads to feelings of 

success for both, teachers and students.  

Following this understanding of effective professional development for in-service teachers of all 

subjects in order to change classroom practice, we designed the BaCuLit workshops according to the 

following principles: 

 We give teachers the opportunity to interact with each other to exchange and reflect on 

their own classroom experiences in their disciplinary subjects and on their teaching beliefs 

 We invite teachers to practice new literacy related teaching and learning strategies within 

the courses 

 We offer teachers guided support and feedback in adapting literacy practices to their own 

content area classrooms. 

These principles of professional development guide the following learning activities that will be used 

in the workshops:  

 having pair and group discussions during the workshops 

 providing peer and trainer support and individual feedback during the workshops and via 

communication platform (building “learning communities”) 

 introducing relevant knowledge as well as models of good practice and offering 

opportunities to link this knowledge and these models to the teachers´ own classroom 

practice 
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 introducing literacy related tools and teaching strategies  

 offering demonstrations of specific teaching strategies  

 offering exercises, practical experiences, and possibilities for inquiry into teachers´ own 

classroom practice. 

 

How to use the Teacher Workbook? 

 In order to incorporate the professional development principles in the BaCuLit course this Teacher 

Workbook is an important tool. It is a manual and a portfolio at the same time: it offers materials 

and methods which are designed to support your efforts to sustainably change your classroom 

practice. Therefore you will find tools which you can immediately use in your everyday teaching 

practice as well as assignments for homework, tools for applying inquiry methods to your classroom, 

assessment tools and evaluation sheets.  

We wish you lots of insights, inspiring partners and all the support that you need in order to reach 

your professional development goals. 

 

The International BaCuLit Team 
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Module 1 

BaCuLit Principles of Lesson Planning 
 

Overview of Module 1 

Module 1 is one of the most extensive modules of the whole curriculum, as it provides and informs 

about all content and teaching fundamentals for the entire course. The module is divided into two 

blocks. Block 1 requires about 3 hours, block 2 between 6 and 8 hours. 

In the first block some background information is provided about the question: “Why reading 

matters in all content areas?” As the PPT-presentation starts with a short self-experience on reading 

comprehension, we try to immediately engage you into the discourse. The next part of the PPT gives 

you an overview of the whole BaCuLit-curriculum and the underlying questions and main concepts. 

Some of these concepts are introduced in block 2 of Module 1. Subsequently, the basic working 

methods of the course, the most important working tools (especially the Teacher's Workbook) and 

the requirements for the acquisition of the BaCuLit-certificate (to be determined by the national 

BaCuLit-Association) are presented and explained. Introductory to this, you are asked to reflect on 

the problems of traditional in-service teacher training, before BaCuLit’s didactic approach resulting 

from this is introduced. This approach provides a close integration of theory and practice. Here you 

also learn more about the "BaCuLit Principles of Professional Development". 

Block 2 introduces the BaCuLit-Framework for Lesson Planning, and develops the three basic “cross-

curricular” principles (metacognition, interaction and engagement) that are integrated into each 

hour of BaCuLit-training. In addition, the framework contains four components that are separately 

developed in the following units of this module: texts (text organization, criteria for text selection), 

vocabulary, reading strategies and assessment. While getting to know the individual elements of the 

Lesson Planning Framework, you are encouraged wherever possible to connect new information with 

your own teaching practice. At the same time, this course supports you in changing your classroom 

practice by offering multiple chances for practicing new methods within this context of in-service 

teacher training. 
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Module Highlights 

 Introduction: Reading matters in all school subjects 

 Content of the BaCuLit-course: 

 Content and structure of the BaCuLit curriculum,  

 Principles of professional development 

 Requirements of the BaCuLit-course: 

 Teachers workbook,  

 Final assignment,  

 Requirements for certificate,  

 (optional: Moodle platform). 

 

 Main focus of BaCuLit: A new framework for lesson planning 

 The central cross-curricular concepts of the BaCuLit lesson-planning: 

 Metacognition and literacy for learning 

 Interaction and classroom discourse 

 Engagement and empowerment of students. 

 

Recommended Readings  

1. Baker, L (2002), Metacognition in comprehension instruction. In: C. Block & M. Pressley (Eds.), 

Comprehension instruction: Research-based practices. New York: Guilford Press. 77-95. 

2. Garbe, C., Holle, K. & Weinhold S. (2010), ADORE – Teaching Struggling Adolescent Readers in 

European countries. Key Elements of Good Practice. Frankfurt/Main: Peter Lang. 

3. Hattie, J.A.C. (2009), Visible Learning. A synthesis of over 800 meta-analyses relating to 

achievement. London & New York: Routledge. 
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M1_Material 1: PPT General Principles of BaCuLit Lesson Planning 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 
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M1_Material 1a: Placemat – A Cooperative Learning Method 

Why use “Placemat”? –The advantages of this cooperative learning method  

 All group members can start working immediately and become actively engaged in the 

thinking while independent thinking is encouraged. 

 Many students find it safer or easier to enter into a discussion with a smaller group.  

 When students have appropriate “think time”, the quality of their responses improves.  

 Students learn how to build on the ideas of others, combine common thoughts, and write 

them down as a group.  

 How to use “Placemat”? – Steps  

1. Form groups of up to four members.  

2. Assign a topic.  

3. Give each group a piece of chart paper (in A1 format or table size) and each student a pen or 

pencil.  

4. Divide the paper into parts based on the number of members in the group, and leave a 

central square or circle.  

5. Have the students put the chart paper in the middle of their table. 

6. Have students write their ideas / results about the assigned topic in their designated spaces 

on the chart paper – e.g. with different-coloured pens. 

7. The group examines their different statements by rotating the “placemat”. 

8. After sharing and discussing their ideas / results, they come to final group consent and write 

their common ideas in the centre of the paper.  

Hints and Management Ideas  

• Encourage independent thinking as well as group sharing.  

• Monitor the discussions for common confusions that can be addressed later with the whole 

group.  

Placemat for a group of four Placemat for a group of three 
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M1_Material 1d: Final Assignment for Module 6  

In this final assignment you will bring together all aspects of the BaCuLit programme in your own 

lesson plan. You are asked to carry out this lesson plan and to reflect upon the processes of designing 

and teaching the lesson, as well as on your students’ (altered) learning processes. 

1. Construction of Lesson Plan  

Prepare, and preferably carry out, your own lesson plan for a unit of your content area subject in 

which you take into account the COME-model of content area reading instruction. Pay attention 

to incorporating the topics of all the previous modules and make use of the strategies and 

instructional tools offered in the modules with respect to supportive interaction, metacognitive 

strategies, engaging texts and formative assessment. 

In planning your unit you can use the document ‘Guiding questions for lesson planning with the 

COME model for content area reading instruction’. 

2. Portfolio assignment  

Write a substantial final reflection for your portfolio on how you designed and carried out your 
lesson plans. Pay special attention to the following questions: 

 describe and substantiate the choices you made in designing your lesson plan, 

 how did those choices influence your actual teaching in the classroom,  

 (in what way) was the learning process of your students affected?  

 

3. Presentation of Lesson Plan  

You will present your final assignment lesson plan and teaching experiences to the group. This 

will be done in an interactive poster-session: “The Making Of…”.  Prepare a poster of your lesson 

plan and a 5-minutes introduction to it, in which you present some of your considerations and 

experiences.  

*** The purpose of a poster is to convey your lesson plan and experiences to your colleagues 

and to create interaction. A poster should be as self-explanatory as possible so that your 

main job is to supplement the information it contains. To reach this aim, make your poster 

clear, structured, concise and attractive. *** 

 Both your colleagues and your instructor will be giving you their feedback on your poster. 
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M1_Material 2: BaCuLit Lesson Planning Framework – Basic Questions and 

Central Concepts 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 
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M1_Material 2a: Work Sheet: The US Anthem  

(1) O say, can you see, by the dawn’s early light, 

 What so proudly we hail’d at the twilight’s last gleaming. 

 Whose broad stripes and bright stars, thro’ the perilous fight, 

 O’er the ramparts we watched, were so gallantly streaming? 

 And the rockets’ red glare, the bombs bursting in air, 

 Gave proof thro’ the night that our flag was still there. 

 O say, does that star-spangled banner yet wave 

 O’er the land of the free and the home of the brave? 

(4) O! thus be it ever, when freemen shall stand 

Between their loved home and the war’s desolation. 

Blest with vict’ry and peace, may the Heav’n rescued land 

Praise the Power that hath made and preserved us a nation! 

Then conquer we must, when our cause it is just, 

And this be our motto:„In God is our Trust“  

And the star-spangled banner in triumph shall wave 

O’er the land of the free and the home of the brave!  

Facts about the Anthem 

 lyrics from the poem "Defence of Fort McHenry", written in 1814 by the 35-year-old lawyer 

and amateur poet, Francis Scott Key, during the War of 1812 (a 32-month military conflict between 

the United States and the British Empire), after witnessing the bombardment of Fort McHenry by the 

British Royal Navy ships in Chesapeake Bay (Baltimore, Maryland) 

 Key witnessed the battle of Fort MacHenry being captured in a British ship. He was inspired 

by the American victory and the sight of the large American flag flying triumphantly above the fort. 

Aboard the ship the next day, Key wrote a poem on the back of a letter he had kept in his pocket. At 

twilight on September 16, he was  released in Baltimore. He completed the poem at the Indian 

Queen Hotel, where he was staying 

 set to the tune of a popular British song called "The Anacreontic Song" (or "To Anacreon in 

Heaven"), written by John Stafford Smith for the Anacreontic Society, a men's amateur musician club 

in London 

 recognized for official use by the Navy in 1889, and by President Woodrow Wilson in 1916, 

and was made the national anthem by a congressional resolution on March 3, 1931, signed by 

President Herbert Hoover 

 "The Star-Spangled Banner" is traditionally played at the beginning of public sports events 

and orchestral concerts in the United States, as well as other public gatherings 

 during a rendition of the national anthem, when the flag is displayed, all present except 

those in uniform should stand at attention facing the flag with the right hand over the heart 
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M1_Material 2b: A Model of Metacognitive Teaching 

 

Carmen, a history/English teacher, asks her students to read the first stanza of “The Star-Spangled 

Banner”. 

 O say, can you see, by the dawn’s early light, 

 What so proudly we hail’d at the twilight’s last gleaming. 

 Whose broad stripes and bright stars, thro’ the perilous fight, 

 O’er the ramparts we watched, were so gallantly streaming? 

 And the rockets’ red glare, the bombs bursting in air, 

 Gave proof thro’ the night that our flag was still there. 

 O say, does that star-spangled banner yet wave 

 O’er the land of the free and the home of the brave? 

Carmen decides not to tell the students her own ideas about the song. She wants her students to feel 

comfortable developing their own interpretations. She uses a CRISS strategy called Free-Write Entries 

(see page 170). 

Carmen begins by reading the first stanza of the song aloud. She asks her students how many times 

they have heard and sung this song. Then she says, Read the stanza through several times. Write 

down any thoughts, questions, and personal stories the song triggers. Anything you write down will 

be correct. Don’t give up. Remember, there are no wrong answers. As you write, think about the 

strategies you use as a reader to create meaning for yourself. 

Her students begin to read and write. Carmen models by writing her own journal entry while they 

work. To explore what’s happening, let’s focus on one student. Derrick reads the song several times 

and begins to write in his journal. 

 Who wrote this song? 

 What was going on when the song was written? 

 What does “ramparts” mean? 

 Why were bombs bursting in air? 

 Was a war going on at the time the composer wrote this song? 

 I wonder why there is a question mark at the end of the last line. 

 Does the composer think freedom is in jeopardy? 

After about ten minutes, Carmen asks her student to discuss their ideas with a partner. Derrick talks 

with Matt. They share comments and ask each other questions. Together they begin to make 

meaning. When conversations begin to run their course, Carmen asks each student to write about 

what the song means. What is your personal response to the song? Derrick writes the following in his 

journal: 

The song reminds me of what happens in times of war. Rockets are glaring and bombs are bursting in 

the air. I see pictures in my head of the U.S. flag at half mast because a local soldier was killed 

overseas. His Humvee ran over an explosive. Around town, there are American flags everywhere. The 
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flag means honor, freedom. I guess you can’t take it for granted – have to work for freedom. 

Then they talk as whole group. Carmen asks volunteers to share their entries. Each student offers his 

or her own interpretation. Together, they build a variety of meanings. 

Carmen then asks her students to write a process entry about the strategies they used to derive 

meaning from the song, What did you do to make meaning from the song? 

Derrick writes: I read through the stanza once, but I didn’t understand it very much. I have heard this 

song many times, and I guess I never thought about what the words meant. I had a lot of questions. 

Then I went back and reread. I thought about what each phase might mean. It helped talking with 

Matt. He had some different ideas. We both talked about some of the videos of war we’ve seen online 

and on TV. Wounded soldiers were given flags as they returned to the states. There were a ton of 

flags. Both of us thought the song was about war and how the flag stood for freedom. 

Derrick is an example of an active, self-regulated reader who energetically attacked the problem of 

making sense from his reading. After the first reading, he knew that he did not understand. He 

created meaning by bringing his own life into the words of the author. Through his conversation with 

Matt, he begins to think through and elaborate on his ideas. 

Next, Carmen asks, What did I do as a teacher to help you read and interpret this song? How did I 

help you use your own background knowledge? What did I do to help you become more actively 

involved in the lesson? I could have read the song to you, asked you questions about it, and then 

given my own interpretation. Instead, I did something quite different. I want to know what you think. 

Students talk while Carmen summarizes their comments: 

 I liked it when you told us that everything we wrote or talked about was right. That made me 

feel OK about writing about my own ideas. We had different ideas about the song. 

 I got more out of the song when you made us write about what we were thinking. I wouldn’t 

have come up with the same ideas if you had told us the real meaning – your meaning – first. 

 I made mind pictures while I was reading – I saw bombs bursting and the flag. 

 It helped to talk about our ideas with someone else. 

 Talking about the song and writing questions has made me really curious. I want to know 

when and why “The Star-Spangled Banner” was written. 

Finally, Carmen leads a discussion about how students have uncovered what it means to be a 

metacognitive, strategic learner. She says, Connecting with your background knowledge, talking, 

writing, creating mental pictures – all of these processes are part of succeeding as a learner. None of 

you were passive. Instead you continually checked your comprehension. They also discuss why talking 

and writing about learning helps them become more aware of the strategies that work. Carmen 

explains, The how of learning is just as important as what they learned. 

 

Santa, Carol et. al. (2012): Project CRISS. 4th Edition. Helping Teachers Teach and Learners Learn. 

Kendall Hunt. p. 19f 
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M1_Material 2c: Helping Students Understand Metacognition 

The Teacher explains, Metacognition is a term you are going to hear a lot about in this class. By the 

end of this school year, I hope you will all be metacognitive learners. Let me begin with a brief 

explanation of what metacognition means, and then I want to share with you how it works for me. 

Being metacognitive involves becoming aware of how your learning is progressing. You can think 

about metacognition as having two parts. The first part is self-awareness about learning. Each of us 

has a ‘device’ in our heads that watches over our learning. If we are metacognitive learners, this 

device continually whispers in our ears as we read, write, talk, and listen. It badgers us with questions 

and suggestions about understanding. ‘How is it going? Do you understand? Be metacognitive. Don’t 

give up. Keep trying. Ask yourself questions to see if you are getting it. 

Students having trouble in school haven’t turned on this monitoring device. They don’t know when 

they aren’t understanding. They think the job of monitoring their learning belongs to someone 

outside of themselves, such as a teacher or parent. The first step toward becoming metacognitive is 

taking responsibility for evaluating your own learning process. You, as the learner, are the only one 

who can do it. So turn on that monitoring device in your head. Let it badger your brain! 

The teacher further explains, Being aware of whether or not you understand leads to the second part 

of being metacognitive – the decisions you make about how to fix your comprehension if you aren’t 

getting it. Not only do successful learners keep track of whether or not they are learning, but they also 

know strategies to go after meaning. In fact, metacognitive learners use a variety of learning 

strategies to ensure their understanding and learning. 

Next, the teacher models her use of metacognition with a reading selection from one of the course 

texts. As she reads, she stops after each paragraph and asks herself if she “gets it.” She might start 

with, Yes, this seems clear, but finally, she identifies a lack of comprehension, No, I don’t get it; I’m 

confused. I don’t understand what the author is trying to say about… I need to reread this and figure 

out what I am not understanding. What questions do I have? I’ll read the next paragraph to see if the 

author does a better job of explaining it. If it still isn’t clear, I am going to talk with someone about 

what I’m not understanding. 

Turning to the class, she continues, Did you notice that when I determined the text wasn’t making 

sense, I knew a few strategies I could try – asking myself questions, rereading, reading ahead, and 

talking to someone – to help me understand? Metacognition involves this two-part process – self-

monitoring understanding and, when needed, applying strategies for fixing-up comprehension. 

So, while learning the content of this course, you will also learn how to become metacognitive, 

strategic learners. In other words, I am going to teach you how to turn up the volume on those 

monitoring devices in your heads, and I will show you how to use learning strategies to succeed with 

the content in this class. My two goals for you are you to (1) learn the content of my course, and (2) 

learn how to learn so you won’t have to rely on anyone but yourself to be successful. 

Santa, Carol et al. (2012): Project CRISS. 4th Edition. Helping Teachers Teach and Learners Learn. Dubuque (Iowa): Kendall Hunt, p. 6f. 
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M1_Material 2d: THINK – PAIR – SHARE – A cooperative learning technique 

that you can immediately apply in your classroom 

 

Think – pair – share is a simple technique with great benefits. TPS results in increased student 

participation and improved retention of information. Using the procedure, students learn from one 

another and get to try out their ideas in a non-threatening context before venturing to make their 

ideas more public. Learner confidence improves and all students are given a way to participate in 

class, rather than the few who usually volunteer. The benefits for the teacher include increased time 

on task in the classroom and greater quality of students' contributions to class discussions. Students 

and teachers alike gain much clearer understandings of the expectation for attention and 

participation in classroom discussions.  

 

Procedure:  

Step One - Teacher poses a challenging question  

The process of think – pair – share begins when the teacher poses a thought-provoking question for 

the entire class. This may be a straightforward question or a problem the teacher wants to pose to 

the class for solution. Low level, single right answer questions are to be avoided in this model. 

Questions must pose problems or dilemmas that students will be willing and able to think about. 

 

Step Two [“Think”] - Students think individually  

At a signal from the teacher, students are given a limited amount of time to think of their own 

answer to the problematic question. The time should be decided by the teacher on the basis of 

knowledge of the students, the nature of the question, and the demands of the schedule. It may be 

helpful, though it is not required, to have students write out their individual responses and solutions. 

Students should understand that while there may be no one right answer, it is important that 

everyone come up with some reasonable answer to the question.  

 

Step Three [“Pair”] - Each student discusses his or her answer with a fellow student  

The end of the “think” step signals to the students the time to begin working with one other student 

to exchange their ideas and answers to the question. Together, each pair of students can reformulate 

a common answer based on their collective insights to possible solutions to the problem. At times, 

the process can go one step farther by asking pairs of students to regroup into foursomes to further 

refine their thoughts before sharing with the group at large. These small group settings are less 

threatening to individual students than venturing forward before the whole group with an untried 

answer. The “pair” step in the model also promotes much more conversation among students about 
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the issues entailed by the question. 

Step Four [“Share”] - Students share their answers with the whole class 

In this final step, individuals can present their answers or solutions individually or cooperatively to 

the class as a whole group. Where pairs of students have constructed displays of their answers, as in 

a chart or diagram, each member of the pair can take credit for the product of their thinking. The 

final step of think – pair - share has several benefits to all students. They see the same concepts 

expressed in several different ways as different individuals find unique expressions for answers to the 

question. Moreover, the concepts embedded in the answers are in the language of the learners 

rather than the language of textbook or teacher. And where students can draw or otherwise picture 

their thoughts, different learning modalities and preferences can come into play in the attempt to 

understand the ideas behind the answers.  

 

Benefits:  

The think – pair - share strategy increases the kinds of personal communications that are necessary 

for students to internally process, organize, and retain ideas (Pimm 1987). In sharing their ideas, 

students take ownership of their learning and negotiate meanings rather than rely solely on the 

teacher's authority (Cobb et al. 1991). 

Additional benefits of using the think - pair - share strategy include the positive changes in students' 

self-esteem that occur when they listen to one another and respect others' ideas. Students have the 

opportunity to learn higher-level thinking skills from their peers, gain the extra time or prompting 

they may need, and gain confidence when reporting ideas to the whole class. In addition, “the pair” 

step of the strategy ensures that no student is left out of the discussion. Even a student who is 

uncomfortable discussing his or her ideas with the whole class still has an audience in this step. 

Finally, while the strategy may appear to be time-consuming, it makes classroom discussions more 

productive, as students have already had an opportunity to think about their ideas before plunging 

into whole-class conversations.  

 

Sources:  

M. A., Estes, T. H., & Schwab, J. H. (1999). Instruction: A models approach, 3rd edition. Boston: Allyn 

& Bacon, pp. 279-280. 

http://www.teachervision.fen.com/group-work/cooperative-learning/48547.html#ixzz2E1IUteNS; 

01.12.2012  

 

 

 

http://www.teachervision.fen.com/group-work/cooperative-learning/48547.html#ixzz2E1IUteNS
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M1_Material 2e:  What we know and need to know about reading 

engagement  

 

[Double-entry chart for note-taking during input and discussion] 

Ideas; words; comments; (from the 

presentation/discussion…) 

My reactions/connections/ thoughts 
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M1_Material 2f: Guiding questions for lesson planning  

 

FORMATIVE ASSESSMENT I 

What do my ongoing assessment routines say about the strengths and weaknesses of my students 

(with respect to content, literacy learning, motivation)?  

How can I use this assessment information to provide responsive content literacy instruction? How 

can I support my students (whole class, single groups, and/or individual students) in using their 

strengths to overcome their weaknesses? 

 

SUPERIOR TOPICS and LEARNING GOALS of my LESSON / UNIT 

What are my goals for this lesson with respect to students’ needs in content and literacy learning?  

What content is central to this unit?  What do I expect students to know and do as a result of this 

unit? 

What instructional materials will I select to meet these learning expectations? If a fixed unit is used: 

how does text play a role in this unit? 

 

ENGAGEMENT 

How can I find out what students want to know about the topic in order to engage them in learning?   

How can I have them participate in choosing learning materials for this unit and setting up learning 

goals for their individual learning? 

How can I actively involve every student in the learning process? 

 

INTERACTION 

How much modeling from my part will be necessary for students to use the strategies I want to 

include in this lesson? 

Which kind of support and scaffolding activities do I have to provide for students´ learning of this 

content? 

How can I arrange a maximum of participation and interaction among students? 

 

METACOGNITION 

How can I help students understand the importance of activating their own background knowledge? 

How can I help them focus on the learning tasks and setting own learning goals?  

How can I help students continually monitoring their own comprehension? 

What opportunities will students have to fix up areas of misunderstanding in order to perform well 

on the tasks and the final assessment? 
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How will I provide students with opportunities to evaluate and reflect about their learning?   

 

TEXTS 

What are the characteristics of the specific text (I chose / we chose) and of this text genre in general? 

Which challenges (in structure, content and vocabulary) does this text contain for my students and 

how can I make it accessible to them? Is this text in their “zone of proximal development”? 

What are the big ideas in this text? How are they conceptually related? How are they related to the 

content of previous lessons? 

 

VOCABULARY  

How do I build understanding of essential vocabulary? 

How do I select words that are essential for students to learn in my content area? 

What strategies will I use to create students´ ownership of important vocabulary? 

 

READING STRATEGIES  

How can I model and scaffold the use of strategies before – during – after reading in order to better 

understand this particular text? 

What tools shall students use for structuring the content of this text during and after reading (e.g., 

selective underlining, summarizing, concept maps, Venn diagrams, tables, time relations, two column 

notes…)?  

What strategies will I offer my students to become actively persistent while reading?  

 

FORMATIVE ASSESSMENT II 

How can I assess my students’ literacy abilities and strategies with my content texts? 

How can I assess my students’ knowledge of key concepts and vocabulary from my content texts? 

How can I use this assessment information to provide responsive content literacy instruction? 

How can I help my students monitor their progress as readers and thinkers of my content texts? 

Which kind(s) of self-assessments should my students use? 

Which assessment information will I provide to students so they know what is expected of them?  
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M1_Material 2g: Guiding Questions for Lesson Planning referring to the 

BaCuLit-Framework – A Self-Reflection-Tool for Teachers 

 

Please check the box if you 

- … have never thought about this question before.  

+ … have sometimes thought about this question.  

++ … regularly think about this question.  

 

I. Prepare for the whole unit 

Before beginning a new teaching unit I think about the following questions regarding what I know 
about my students’ strengths and weaknesses as well as about the superior topics and learning goals 
of my unit:  

My questions - + ++ 

1) What do my ongoing assessment routines say about the strengths and 
weaknesses of my students (with respect to content, literacy learning, 
motivation)?  

   

2) a. How can I use this assessment information to provide responsive content 
literacy instruction? 

b. How can I support my students (whole class, single groups, and/or 
individual students) in using their strengths to overcome their weaknesses? 

   

3) What are my goals for this lesson with respect to students’ needs in 
content and literacy learning?  

   

4) a. What content is central to this unit?   

b. What do I expect students to know and do as a result of this unit? 

   

5) a. What instructional materials will I select to meet these learning 
expectations? 

b. If a fixed unit is used: how does text play a role in this unit? 

   

 

II. Prepare for engaging students 

Before beginning a new teaching unit/lesson I think about the following questions regarding how to 
engage students in order to deepen their text comprehension and content learning: 

My questions - + ++ 

1) How can I find out what students want to know about the topic in order to 
engage them in learning?   
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2) How can I have them participate in choosing learning materials for this unit 
and setting up learning goals for their individual learning? 

   

3) How can I actively involve every student in the learning process?    

III. Prepare for open, constructive ways of interacting with students      

Before beginning a new teaching unit/lesson I think about the following questions regarding ways of 
interaction that support students’ content learning: 

My questions - + ++ 

1) How much modeling from my part will be necessary for students to use the 
strategies I want to include in this lesson? 

   

2) Which kind of support and scaffolding activities do I have to provide for 
students´ learning of this content? 

   

3) How can I arrange a maximum of participation and interaction among 
students? 

   

 

IV. Prepare for activating students on a metacognitive level 

Before beginning a new teaching unit/lesson I think about the following questions regarding how to 
activate students on a metacognitive level in order to support their text comprehension and content 
learning: 

My questions - + ++ 

1) How can I help students understand the importance of activating their own 
background knowledge? 

   

2) How can I help them focus on the learning tasks and setting own learning 
goals?  

   

3) How can I help students continually monitoring their own comprehension?    

4) What opportunities will students have to fix up areas of misunderstanding 
in order to perform well on the tasks and the final assessment? 

   

5) How will I provide students with opportunities to evaluate and reflect 
about their learning? 

   

 

V. Support students in using the text as tool for learning                      

In a lesson I use a selected text / selected texts (e.g. from the textbook, workbooks, newspapers) and 
think about the following questions: 

My questions - + ++ 

1) What are the characteristics of the specific text (I chose / we chose) and of 
this text genre in general? 
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2) a. Which challenges (in structure, content and vocabulary) does this text 
contain for my students and how can I make it accessible to them? 

b.  Is this text in their “zone of proximal development”? 

   

3) a. What are the big ideas in this text?  

b. How are they conceptually related?  

c. How are they related to the content of previous lessons? 

   

VI. Support students in understanding key vocabulary               

In a lesson I use a key vocabulary and think about the following questions:  

My questions - + ++ 

1) How do I build understanding of essential vocabulary?    

2) How do I select words that are essential for students to learn in my content 
area? 

   

3) What strategies will I use to create students´ ownership of important 
vocabulary? 

   

 

VI. Support students in using reading strategies to improve text comprehension           

In a lesson I support my students’ text comprehension before, during and after reading. For this 
purpose, I think about the following questions:  

 

My questions - + ++ 

1) How can I model and scaffold the use of strategies before – during – after 
reading in order to better understand this particular text? 

   

2) What tools shall students use for structuring the content of this text during 
and after reading (e.g., selective underlining, summarizing, concept maps, 
Venn diagrams, tables, time relations, two column notes…)? 

   

3) What strategies will I offer my students to become actively persistent while 
reading? 

   

 

VI. Engage students in assessment and use assessment information to guide instruction 

In a teaching unit/lesson I use assessment routines and think about the following questions:  

My questions - + ++ 

1) a. How can I assess my students’ literacy abilities and strategies with my 
content texts? 

b. How can I use this assessment information to provide responsive 
content literacy instruction? 
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2) a. How can I assess my students’ knowledge of key concepts and 
vocabulary from my content texts? 

b. How can I use this assessment information to provide responsive 
content literacy instruction? 

   

3) a. How can I help my students monitor their progress as readers and 
thinkers of my content texts? 

b. Which kind(s) of self-assessments should my students use? 

   

4) Which assessment information will I provide to students so they know 
what is expected of them? 
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M1_Material 2h: Make sure and check! 

 

make sure and…. check! 

Make sure to engage your students in assessment Before reading ◊  

During reading ◊ 

After reading    ◊ 

Make sure to engage the students Before reading ◊  

During reading ◊ 

After reading    ◊ 

Make sure to think of open, constructive ways of interacting with the 

students 

Before reading ◊  

During reading ◊ 

After reading    ◊ 

Make sure your students are also active on a metacognitive level Before reading ◊  

During reading ◊ 

After reading    ◊ 

Make sure your students can use the text as a tool for learning Before reading ◊  

During reading ◊ 

After reading    ◊ 

Make sure your students can handle possible vocabulary issues Before reading ◊  

During reading ◊ 

After reading    ◊ 

Make sure to foster the use of reading strategies by students Before reading ◊  

During reading ◊ 

After reading    ◊ 

 



M1_Material 2i: BaCuLit Tool No. 1: Form for the Documentation of one Content Lesson 

 

Please document one normal lesson (not an extraordinary one!) in your main subject where reading (and writing?) activities of your students are 

included. Please bring along all texts that you used in this lesson to the first BaCuLit-workshop. Please document the following aspects using the 

subsequent form (or another one which is more familiar to you): 

 

Subject & topic of the lesson: 

___________________________________________________________________________________________________________________________ 
 

___________________________________________________________________________________________________________________________ 

 

Time / 
Work phase 

Teacher Activities Student Activities Learning Materials (texts etc.) 
Methods, Tools, Strategies to 

Support Learning 
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M1_Material 2j: Evaluation Questionnaire for each BaCuLit Module  
 

1. What kind of expectations did you have concerning this workshop? 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________

__________________________________________________________________________________ 

__________________________________________________________________________________ 

2. Mark in the following scale your degree of general satisfaction regarding this workshop: 

Totally unsatisfied   (1) (2)  (3)  (4)  (5)  Totally satisfied 

 

3. Please assess the following aspects of the workshop: 

A = excellent / very high 

B = good / high 

C = satisfactory 

D = not satisfactory / low 

  A B C D 

Goals and 

contents of the 

modules 

HOW DO YOU 

ASSESS… 

…the relevance of the goals?     

…the relevance of the contents?     

…the contribution of this training 

for your professional develop-

ment? 

    

Methodologies 

and 

assessment 

 

HOW DO YOU 

…the working methods and learning 

strategies applied in this workshop?  

    

…the conditions created for your 

active involvement and self 

reflection during the workshop? 
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ASSESS… 
…the possibilities created to share 

experiences with other teachers?  

    

…the kind of assessment that was 

used during the course? 

    

General 

conditions 

(duration, 

materials and 

resources) 

HOW DO YOU 

ASSESS… 

…the duration of the traning? 
    

…the usefulness of materials and 

working tools made available for 

this in-service-training? 

    

…the relevance of resources 

suggested during this training for 

changing your classroom practice? 

    

 

4. You are invited to give some more comments in your own words on the following questions:  

a) What did you like in the workshop (in the BaCuLit course so far)? 
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b) Which problems did you experience or observe within this workshop and its preparation / its 

homework assignments? 

 

 

 

 

 

 

 

 

 

 

 

 

c) Which improvements would you propose for future workshops (and their preparation)? 

 

 

 

 

 

 

 

 

 

 

 

 

Thank you very much for your participation! 
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Module 2 

Text structure and Text diversity 
 

Overview of Module 2 

 

In this module, our focus is on the texts you use in your subject matter classrooms. We start with an 

overview of the pupils text worlds, using the Reading logs they filled in (assignment from Module 1).  

In a second moment, we connect students’ textworlds to the diversity of texts you can use in your 

classroom practice. We will put emphasis on authentic texts and we will discuss advantages and 

disadvantages of their use in the classroom. The last moment of this discussion around authentic 

texts is devoted to the discussion of criteria to select them. 

The third section of this workshop concerns content area structures and organization. The five basic 

text type structures are introduced through examples and exercises, which include graphic 

organizers. 

The final section deals with texts “learnability” focusing on how texts are crafted to help students 

learn new content knowledge. The module concludes with you examining how your own text 

materials guide your students’ learning.  

 

 Why and how to connect students‘ textworlds to the diversity of texts?  

 What are the advantages and disadvantages of using authentic texts in the classroom? 

 How and why to use content area structure and organization for meaning making? 

 How are texts crafted to help students learn new content knowledge? 

 How can teachers own text materials guide their students’ learning? 

 

Recommended Readings  



 

BaCuLit – Teacher Workbook 
 

 
37 

1. Akhondi, M., Malayeri, F. A. and Samad, A. A. (2011), How to Teach 
Expository Text Structure to Facilitate Reading 
Comprehension. The Reading Teacher,64, 368372. doi: 10.1598/RT.64.5.9 
 
2. Fang, Z. (2008). Going beyond the fab five: helping students cope 
with the unique linguistic challenges of expository reading in 
intermediate grades.Journal of Adolescent & Adult 
Literacy, 51(6), 476-487. 
 
3. Wade, S.E., & Moje, E.B.(2001, November). The role of text in classroom learning: 

Beginning an online dialogue. Reading Online, 5(4). Available: 

http://www.readingonline.org/articles'/art_index.asp?HREF=/articles/handbook/wade/inde

x.html 

  

http://www.readingonline.org/articles'/art_index.asp?HREF=/articles/handboo
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M2_Material 1: PPT Block 1 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 

  



 

M2_Material 1a: Instructions 

 

Instructions for doing the analysis of the students’ reading logs 

➢ From your collection of reading logs select from 10 to 14 students. We recommend a numerically equal selection of girls and boys / students / 

pupils. Number the documents (G-girl, boy-B). 

➢ Analyze the logs for the following criteria: a) according to the context, and b) the reading purpose. 

 

Analysis of the reading logs of Girls 

Context Reading purposes 

Nr. At home At school At the 

library 

With 

friends 

Other For 

information 

For 

entertainment 

To solve 

problems 

To do 

homework 

Others 

G1           

G2           

G3           

G4           
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G5           

G6           

G7           

Note here what (books, newspapers, websites ...) and which text materials / texts your students read: 

 

Analysis of the reading logs of boys 

Context Reading purposes 

Nr. At home At school At the 

library 

With 

friends 

Other For 

information 

For 

entertainment 

To solve 

problems 

To do 

homework 

Others 

B1           

B2           

B3           

B4           

B5           

B6           
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B7           

Note here what (books, newspapers, websites ...) and which text materials / texts your students read: 

 

 

Use for the analysis the list of the diversity of reading materials (Material 4) 

 

➢ What text materials / texts are read? 

 

➢ Determine the frequency of use of texts and contexts for reading purposes. 

Are there any text materials / texts that turn out to be typical for certain reading contexts and specific reading purposes? 

 

 

➢ Write down some conclusions. 

 Are there differences in reading habits in terms of weekdays and Sundays? 
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 Are there any differences regarding gender? Which ones? How can you use this information in your teaching? 



M2_Material 1b: Students’ Log 

 

Name:__________________________________ Class_______________ 

School: ______________________________________________________________________________ 

Choose 3 days of the week (including a Saturday or a Sunday), and register the things you read and wrote. Doing this you are cooperating with an 
international programme about reading 
 
DAY TEXTS/MATERIALS I READ 

(brief description) 

What for? TEXTS/MATERIALS I WROTE What for? 

 

Morning 

 

 

 

 

    

 

Afternoon 
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Night 
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Name:__________________________________ Class_______________ 

School: ______________________________________________________________________________ 

Choose 3 days of the week (including a Saturday or a Sunday), and register the things you read and wrote. Doing this you are cooperating with an 
international programme about reading 
 
DAY TEXTS/MATERIALS I READ 

(brief description) 

What for? TEXTS/MATERIALS I WROTE What for? 

 

Morning 
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Afternoon 
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Night 

 

 

 

 

 

 

 

    

Name:__________________________________ Class_______________ 

School: ______________________________________________________________________________ 

Choose 3 days of the week (including a Saturday or a Sunday), and register the things you read and wrote. Doing this you are cooperating with an 
international programme about reading 
 
DAY TEXTS/MATERIALS I READ 

(brief description) 

What for? TEXTS/MATERIALS I WROTE What for? 
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Morning 

 

 

 

 

 

    

 

Afternoon 
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Night 

 

 

 

 

 

 

 

    

 

Name:__________________________________ Class_______________ 

School: ______________________________________________________________________________ 

Choose 3 days of the week (including a Saturday or a Sunday), and register the things you read and wrote. Doing this you are cooperating with an 
international programme about reading 
 
DAY TEXTS/MATERIALS I READ 

(brief description) 

What for? TEXTS/MATERIALS I WROTE What for? 
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Morning 

 

 

 

 

 

    

 

Afternoon 
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Night 

 

 

 

 

 

 

    



M2_Material 1c: Filled Log 

 

Name:__________________________________ Class_______________ 

School: ______________________________________________________________________________ 

Choose 3 days of the week (including a Saturday or a Sunday), and register the things you read and wrote. Doing this you are cooperating with an 

international programme about reading 

DAY TEXTS/MATERIALS I READ 

(brief description) 

What for? TEXTS/MATERIALS I WROTE What for? 

 

Morning 

 

Filled by the students Filled by the students Filled by the students Filled by the students 

 

Afternoon 

 

Filled by the students Filled by the students Filled by the students Filled by the students 

 

Night 

Filled by the students Filled by the students Filled by the students Filled by the students 
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Name:__________________________________ Class_______________ 

School: ______________________________________________________________________________ 

Choose 3 days of the week (including a Saturday or a Sunday), and register the things you read and wrote. Doing this you are cooperating with an 

international programme about reading 

DAY TEXTS/MATERIALS I READ 

(brief description) 

What for? TEXTS/MATERIALS I WROTE What for? 

 

Morning 

 

    

 

Afternoon 
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Night 

 

 

    

Name:__________________________________ Class_______________ 

School: ______________________________________________________________________________ 

Choose 3 days of the week (including a Saturday or a Sunday), and register the things you read and wrote. Doing this you are cooperating with an 

international programme about reading 

DAY TEXTS/MATERIALS I READ 

(brief description) 

What for? TEXTS/MATERIALS I WROTE What for? 

 

Morning 
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Afternoon 

 

 

    

 

Night 

 

 

    

Name:__________________________________ Class_______________ 

School: ______________________________________________________________________________ 

Choose 3 days of the week (including a Saturday or a Sunday), and register the things you read and wrote. Doing this you are cooperating with an 

international programme about reading 

DAY TEXTS/MATERIALS I READ 

(brief description) 

What for? TEXTS/MATERIALS I WROTE What for? 
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Morning 

 

    

 

Afternoon 

 

 

    

 

Night 

 

 

    



 

M2_Material 1c: The Diversity of Reading Materials* 

 

Literary texts 

 Classics (drama, prose, poetry) 

 Youth and popular literature (science fiction, fantasy, romance…) 

 Electronic Hyperfiction & Fanfiction 

 Films, Video games, audio books 

Non-literary texts 

 Factual (newspapers reports, news, magazine articles, web pages) 

 Argumentative and opinion texts (reviews of films or books, letters, pieces from 
internet discussion forums) 

 Print or internet advertisement, posters, brochures, leaflets 

 Instructional texts (manuals; brochures on how to do something, recipes) 

 Domain specific and/or scientific expository texts, essays, summaries, reports 

Electronic text forms 

 Chat, Facebook, ICQ, IRQ, electronic conversations 

 e-mails 

 Wikipedia or other wikis 

 Fan-webpages 

 blogs 

 

 

* Adapted from ADORE Research tool nr 2: Questionnaire for the description of reading materials 

used in good practice 
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M2_Material 1d: Note-taking graphic organizer 

 

Note-taking 

 

Main Points Connections with students’ 

textworlds and textbooks 

 

 

 

  



M2_Material 1e: Tree Chart Graphic Organizer 

 

BRAINSTORMING 

 

 

 

 

 

 

 

 

 

 

The use of 

authentic 

texts 

Advantages Disadvantages 



M2_Material 1f: Worksheet for Discussing Criteria 

 

Criteria for Selecting and Using Authentic Materials 

 

Criteria Pairs comments 

• Textual authenticity 

 

 

 

• Suitability of content 

•  

 

 

• Compatibility with course 

objectives 

 

 

• Exploitability  

•  

 

 

• Readability  

(+ understandability) 

 

 

• Variety and presentation  
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M2_Material 2: PPT Block 2 
 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 
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M2_Material 2a: Worksheet with text to organize 

Select one member of the group to read the text  

 

1 . Read this text aloud to your colleagues  

An observation and an explanation 

Another test was done with slightly older infants at bedtime. In some groups the room was silent, in others 

recorded lullabies were played. In others a ticking metronome was operating at the heartbeat speed of 72 

beats per minute. In still others the heartbeat recording itself was played. It was then checked to see which 

groups fell asleep more quickly. The heartbeat group dropped off in half the time it took for any of the other 

groups. This not only clinches the idea that the sound of the heart beating is a powerfully calming stimulus, but 

it also shows that the response is a highly specific one. The metronome imitation will not do - at least, not for 

young infants.  

 

It is worth looking at one or two aspects of the way a mother behaves towards her baby. The usual fondling, 

cuddling and cleaning require little comment, but the position in which she holds the baby against her body 

when resting is rather revealing. Careful American studies have disclosed the fact that 80 per cent of mothers 

cradle their infants in their left arms, holding them against the left side of their bodies. If asked to explain the 

significance of this preference most people reply that it is obviously the result of the predominance of right-

handedness in the population. By holding the babies in their left arms, the mothers keep their dominant arm 

free for manipulations. But a detailed analysis shows that this is not the case. True, there is a slight difference 

between right-handed and left-handed females, but not enough to provide an adequate explanation. It 

emerges that 83 per cent of right-handed mothers hold the baby on the left side, but then so do 78 per cent of 

left-handed mothers. In other words, only 22 per cent of the left-handed mothers have their dominant hands 

free for actions. Clearly there must be some other, less obvious explanation.  

 

So it seems fairly certain that this is the explanation of the mother's left-side approach to baby-holding. It is 

interesting that when 466 Madonna and child paintings (dating back over several hundred years) were 

analysed for this feature, 373 of them showed the baby on the left breast. Here again the figure was at the 80 

per cent level. This contrasts with observations of females carrying parcels, where it was found that 50 per cent 

carried them on the left and 50 per cent on the right.  

 

The only other clue comes from the fact that the heart is on the left side of the mother's body. Could it be that 

the sound of her heartbeat is the vital factor? And in what way? Thinking along these lines it was argued that 

perhaps during its existence inside the body of the mother, the growing embryo becomes fixated ('imprinted') 

on the sound of the heart beat. If this is so, then the re-discovery of this familiar sound after birth might have a 
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calming effect on the infant, especially as it has just been thrust into a strange and frighteningly new world 

outside. If this is so then the mother, either instinctively or by an unconscious series of trials and errors, would 

soon arrive at the discovery that her baby is more at peace if held on the left against her heart, than on the 

right.  

 

This may sound far-fetched, but tests have now been carried out which reveal that it is nevertheless the true 

explanation. Groups of new-born babies in a hospital nursery were exposed for a considerable time to the 

recorded sound of a heartbeat at a standard rate of 72 beats per minute. There were nine babies in each group 

and it was found that one or more of them was crying for 60 per cent of the time when the sound was not 

switched on, but that this figure fell to only 38 per cent when the heartbeat recording was thumping away. The 

heartbeat groups also showed a greater weight-gain than the others, although the amount of food taken was 

the same in both cases. Clearly the beatless groups were burning up a lot more energy as a result of the 

vigorous actions of their crying.  

 

From The Naked Ape by Desmond Morris. (Jonathan Cape and McGraw Hill, 1967)  

 

2. After reading discuss in the group its meaning 

 

3. In the group identify and discuss the problems with the text 

 

4. Organize the text according to the following information 

Paragraph 1 

Problem Why mother holds baby in left arm. 

Solution 1 Most women are right-handed. 

Problem with 

solution  
Left-handed mothers also hold baby in left arm. 

Paragraph 2 Solution 2 Because of sound of heart beat. 

Paragraph 3 
Evidence for 

solution 2 

1. Groups of new-born babies exposed to sound of heart beat cried less 

and gained more weight. 

2. Three groups of older babies listened to different sounds. Those listening 

to heartbeat fell asleep quickly. 
Paragraph 4 
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Paragraph 5 
3. Even in old paintings, mother held baby in left arm. 

4. When observed carrying parcels, 50/50 left-hand/right hand. 

 

Source: http://www.uefap.com/reading/exercise/structure/morris.htm 

 

 

5. With your colleagues try to represent the way information is organized in the text in a graphic 

way 

 

 

  

http://www.uefap.com/reading/exercise/structure/morris.htm
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ORGANIZED TEXT 

It is worth looking at one or two aspects of the way a mother behaves towards her baby. The usual fondling, 

cuddling and cleaning require little comment, but the position in which she holds the baby against her body 

when resting is rather revealing. Careful American studies have disclosed the fact that 80 per cent of mothers 

cradle their infants in their left arms, holding them against the left side of their bodies. If asked to explain the 

significance of this preference most people reply that it is obviously the result of the predominance of right-

handedness in the population. By holding the babies in their left arms, the mothers keep their dominant arm 

free for manipulations. But a detailed analysis shows that this is not the case. True, there is a slight difference 

between right-handed and left-handed females, but not enough to provide an adequate explanation. It 

emerges that 83 per cent of right-handed mothers hold the baby on the left side, but then so do 78 per cent of 

left-handed mothers. In other words, only 22 per cent of the left-handed mothers have their dominant hands 

free for actions. Clearly there must be some other, less obvious explanation.  

The only other clue comes from the fact that the heart is on the left side of the mother's body. Could it be that 

the sound of her heartbeat is the vital factor? And in what way? Thinking along these lines it was argued that 

perhaps during its existence inside the body of the mother, the growing embryo becomes fixated ('imprinted') 

on the sound of the heart beat. If this is so, then the re-discovery of this familiar sound after birth might have a 

calming effect on the infant, especially as it has just been thrust into a strange and frighteningly new world 

outside. If this is so then the mother, either instinctively or by an unconscious series of trials and errors, would 

soon arrive at the discovery that her baby is more at peace if held on the left against her heart, than on the 

right.  

This may sound far-fetched, but tests have now been carried out which reveal that it is nevertheless the true 

explanation. Groups of new-born babies in a hospital nursery were exposed for a considerable time to the 

recorded sound of a heartbeat at a standard rate of 72 beats per minute. There were nine babies in each group 

and it was found that one or more of them was crying for 60 per cent of the time when the sound was not 

switched on, but that this figure fell to only 38 per cent when the heartbeat recording was thumping away. The 

heartbeat groups also showed a greater weight-gain than the others, although the amount of food taken was 

the same in both cases. Clearly the beatless groups were burning up a lot more energy as a result of the 

vigorous actions of their crying.  

Another test was done with slightly older infants at bedtime. In some groups the room was silent, in others 

recorded lullabies were played. In others a ticking metronome was operating at the heartbeat speed of 72 

beats per minute. In still others the heartbeat recording itself was played. It was then checked to see which 

groups fell asleep more quickly. The heartbeat group dropped off in half the time it took for any of the other 

groups. This not only clinches the idea that the sound of the heart beating is a powerfully calming stimulus, but 

it also shows that the response is a highly specific one. The metronome imitation will not do - at least, not for 

young infants.  

So it seems fairly certain that this is the explanation of the mother's left-side approach to baby-holding. It is 

interesting that when 466 Madonna and child paintings (dating back over several hundred years) were 

analysed for this feature, 373 of them showed the baby on the left breast. Here again the figure was at the 80 

per cent level. This contrasts with observations of females carrying parcels, where it was found that 50 per cent 

carried them on the left and 50 per cent on the right.  
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From The Naked Ape by Desmond Morris. (Jonathan Cape and McGraw Hill, 1967)  

M2_Material 2b: Handout for Slides 5-10 

Text structures, signal (cue) words and signal/summary questions 

Other structures 

explains the reason why something happened, or it may explain the 

effects of something. It can be order as cause and effect or as effects and 

then causes.  Unlike chronological order, the cause and effect text structure 

is generally used in expository and persuasive writing modes. 

 

Example of a Cause/Effect Text Structure (To be substituted by national texts) 

 

SIGNAL WORDS SIGNAL QUESTIONS 

Traffic Alert 

Hallways can provide many problems for new, inexperienced high school students or transfer students. 

First, most high school hallways are dark and narrow with heavy hall traffic. Therefore, much congestion 

occurs during passing periods. This congestion can cause students to drop their books, fall, or even run into 

other students, which could trigger a shoving match or even a fight. But that is a minor problem compared 

to what happens when the hallway ends in a stairwell. Now the congestion problem is compounded as 

students try to push their way down the stairs. In addition to an accident happening, students often face 

the ultimate problem: being late for class because they could not get down the stairs, through the next 

crowded hallway, and into their respective classrooms. While dropping books, falling, or fighting are all big 

problems, they pale in comparison to a Tardy Detention, given after several late arrivals. Unfortunately, 

sometimes there is no easy way to avoid being late to class! 

 

Source: Sejnost et al (2007) 

Cause and Effect  
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Reasons why 

Reasons for 

If…then 

As a result of 

Consequently 

Therefore 

Because of 

So 

Since 

In order to 

Leads or leads to 

Effects of 

Caused by 

Result 

Outcome 

Impact 

Influenced by 

Brought about by 

What happened? 

Why did it happen? What was the reason for…? 

What was the effect(s) of the event? What 

happened as a result of….? 

What are the important elements or facts that 

cause this effect? 

What were the results or outcomes caused by 

the event? 

In what ways did prior event(s) cause or 

influence the main event? 

Will this result always happen from these 

causes? 

How would the result change if the elements or 

factors were different? 

Paragraph frames 

 

Purpose:  

Semantic Development and Syntactic Development 

The frame is made of a series of incomplete sentences (or sentence starters) that the students can 

complete by using information from the text. The resulting paragraph should summarize (and 

simplify, where possible) the original passage. 

The objective of the Paragraph Frame Activity is writing using a “frame” (an outline or template) to 
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write a paragraph that contains a main idea, supporting details, and a conclusion.  

Example*:  

The cell is the fundamental structural unit of all living organisms. Some cells are complete organisms, 

such as the unicellular bacteria and protozoa; others, such as nerve, liver, and muscle cells, are 

specialized components of multicellular organisms. Cells range in size from the smallest bacteria like 

mycoplasmas, which are 0.1 micron in diameter, to the egg yolks of ostriches, which are about 8 cm 

(about 3 in) in diameter. Although they may differ widely in appearance and function, all cells have a 

surrounding membrane and an internal, water-rich substance called the cytoplasm, the composition of 

which differs significantly from the external environment of the cell. Within the cell is genetic material, 

deoxyribonucleic acid (DNA), containing coded instructions for the behavior and reproduction of the 

cell and also the chemical machinery for the translation of these instructions into the manufacture of 

proteins. (In Encarta, a multimedia encyclopedia) 

A possible frame for the text: 

All living things are made of cells. For example, ___________________,  

__________________________, ______________________________, 

_________________________ , and __________________________are all  

made of cells. Cells vary in size from ________________________________ 

to _______________________________________. All cells have 3 parts:  

____________________, _______________, and ___________________.  

Every cell's DNA has 2 functions: _______________________________,  

and _____________________________________________________.  

The cell is the fundamental structural unit of all living organisms.  

 

Reference 

Olson, M. W. & Gee, T. C. (1991). Content reading instruction in the primary grades: Perceptions and 

Strategies. Reading Teacher, 45, 298-307.  

 

Other Examples 
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1) Cause-effect 

 

 

2) Description 

     

 

 

 

 

 

 

Graphic Organizers 

(= knowledge maps, concept maps, story maps, cognitive organizers, advance organizers, or concept 

diagrams) 
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M2_Material 2c: Worksheet for activity 13 

 

Text structures; signal (cue) words and signal/summary questions & 

Graphic Organizers as visual aids for comprehension 

EXERCISES  

 

PAIR WORK - 1 

 

Read the following texts 

 

 

 

While many students feel that middle school and high school are very different, I feel that they really 

have a lot in common. First, both have students who must attend classes and meet certain 

requirements to eventually graduate. These students, no matter which school they attend, usually go to 

school for about the same length of time each year. Next, both schools offer choices of classes, various 

kinds of clubs, and many athletic programs. Social activities are available to both middle and high 

schoolers. In both these settings, students mingle together in the hall, stop and chat at their lockers, 

and join in long conversations over lunch or snacks in the cafeteria for at least 45 minutes every day. 

While middle schools and high schools may appear different to some, I think they are really a lot alike. 

The modern Olympics is very unlike the ancient Olympic games. Individual events are 

different. While there were no swimming races in the ancient games, for example, there 

were chariot races. There were no female contestants and all athletes competed in the 

nude. Of course, the ancient and modern Olympics are also alike in many ways. Some 

events, such as the javelin and discus throws, are the same. Some people say that 

cheating, professionalism, and nationalism in the modern games are a disgrace to the 

Olympic tradition. But according to the ancient Greek writers, there were many cases of 

cheating, nationalism, and professionalism in their Olympics too. 
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NOW DISCUSS WITH YOUR COLLEAGUES 

 

 

 

 

 

 

 

 

 

 

 

A)       B) 

 

    

 

 

C)       D) 

Alligators and crocodiles, along with their relatives the caimans and the gavials, are very much 

alike. These crocodilians are reptiles with long snouts, long tails, four short legs, tough skin, and 

sharp teeth. There are some differences, however. Gavials have the longest snout and the most 

teeth. Some people say that alligators and crocodiles differ in shape of their snouts and the 

position of their teeth. Zookeepers say that crocodiles move faster than alligators and have 

nastier dispositions.  

3) Which graphic organizer would you choose for these texts? 

1) What signal words can we identify in the texts above? 

2) What summary questions can we make about their information? 
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1.______________________  

2.______________________     

3.______________________ 

4.______________________ 

 

 

E)      F)  

 

 

 

G) 

__________________  ________________ 
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PAIR WORK - 2 

 

Read the passages. Identify the text structure. Write information from the passage into the 

appropriate graphic organizer. 

Source of the examples: www.ereadingworksheets.com/text-structure/ 

 

http://www.ereadingworksheets.com/text-structure/
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Olson, M. W. & Gee, T. C. (1991). Content reading instruction in the primary grades: 

Perceptions and Strategies. Reading T  
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M2_Material 2d: Learnability Checklist 

 
Text title:  ___________________________________________________________     Grade level: 

_________ 

Author:  _______________________________    Publisher, year:  

___________________________________ 

 

Directions:  You know that a text written in an efficiently and effective way is easier for the students 
to read and understand. This checklist is a tool to help you evaluate the readability/suitability of texts 
in your classrooms.  The checklist can best be used if you have your students in a specific group or 
class in mind while you rate the text. The purpose of a checklist is to find out if the text is 
readable/suitable for the students. Rate the different questions and look through the rating when 
you are ready. Do you have many 3-ratings or zero-ratings? Is the sum for all rating high or low?  
 
Note: This checklist is adapted from Project CRISS. 

 

3 = Excellent     2 = Fair     1 = Poor     0 = Missing 

Components 
Evidence / 

comments 

Points 

(0-3) 

Author’s Writing Style   

1. Concepts are presented clearly in understandable sentences—

sentence structure is varied and not overly complex, verbs are 

mostly in the active voice. 

  

2. The author uses imagery and concrete examples to help 

students visualize information. 

  

3. Captions under graphs, tables, diagrams, and pictures are 

clearly written. 

  

Organization of Information   

1. The text is organized logically and concepts build on each 

other.  

  

2. The author uses boldface headings and subheadings that are 

logical to the concepts being discussed and useful to students 

with little or no prior knowledge.  

  

3. The author uses a writing pattern that is appropriate to the 

content—explanatory or argumentative. 
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4. Signal words are provided to indicate how ideas in the section 

are related to one another.  

  

5. The paragraphs focus on one theme/concept at a time.   

6. The author summarizes key concepts.   

Main ideas   

1. Titles of sections within the chapter indicate the main idea of 

each section. 

  

2. The main idea is clearly stated and easy to locate.    

3. The main idea is stated first and followed by supporting ideas 

(“deductive” pattern of main idea introduction). 

  

Support for Main Ideas   

1. Main idea explanations are thorough and include an adequate 

number of details and examples.  

  

2. Charts, pictures, and other graphics support the main ideas and 

are clearly linked to the text.  

  

3. Interesting details are included to expand on the essential 

information in the text and to engage students (e.g. quotations 

from primary sources and authorities). 

  

4. The author uses practical real-life situations, examples or 

analogies that students can relate to and in which they have an 

interest. 

  

Vocabulary Development   

1. New concepts are introduced one at a time.   

2. Important words/concepts are emphasized in the text (bold, 

italics, highlighted, color). 

  

3. Important words/concepts are clearly defined or explained 

within the reading. 

  

4. Concrete examples or analogies are included to clarify abstract 

ideas. 

  

5. The author provides more than just a definition (e.g., pictures, 

examples, analogies, counter examples, and other context 

clues). 

  

6. The number of highlighted vocabulary terms is appropriate for 

the concepts being explained. Author avoids excessive jargon. 
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Module 3 

Teaching Academic Vocabulary 
 

Overview of Module 3 

 

This module provides an overview of key principles and practices concerning academic vocabulary 

essential for helping students succeed with course content. Considerations about content vocabulary 

are essential to every component of lesson planning.  During the last twenty years, review chapter, 

research articles and books summarizing scientific evidence pertaining to vocabulary teaching and 

learning have enriched our theoretical and practical understanding of the field.  

We begin this module with a brief discussion about how vocabulary develops gradually from labeling 

to the building of rich interconnections. This discussion leads into an overview of research principles 

that serve as a foundation for instruction.  After reviewing these principles, we progress to one of the 

most challenging questions in the content subjects.  How do we decide what words to teach our 

students?  Content areas such as history, mathematics and science are basically studies in 

vocabulary.  A major challenge for teachers is to figure out what words are worthy of rich instruction. 

One cannot teach all of the unfamiliar words in a content area.  Our job is to preview reading 

assignments and figure out which words are essential to the content goals of our lesson.   What 

words are worthy of rich multifaceted instruction? What words will students get on their own and 

which words need only superficial attention? In this module, we provide teachers with a useful 

framework for word selection as part of lesson planning. 

The remainder of this module focuses on practical strategies for helping students attain a deep 

understanding of essential vocabulary.  Too many students have a narrow definition of what it means 

to know a word.  They erroneously think that vocabulary learning is simply reciting a dictionary 

definition of a word.  The strategies included in the remainder of the module are designed to help 

students understand that “to know a word” requires using it comfortably both in written and oral 

contexts.  
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Module Highlights 

 Why is vocabulary development crucial for content area literacy? 

 How can principles from vocabulary research guide classroom practice? 

 What are some guidelines for selecting words in the content areas that are worthy 
of rich instruction? 

 How can students develop their own student friendly definitions? 

 How can teachers help students expand their understanding of essential word 
meanings?  

 

Recommended Readings  

1. Harmond, John; Wood, Karen: Research Summary - Vocabulary Teaching and Learning 
Across Disciplines www.amle.org › Research › Research Summaries 

2. Baumann, J. T.: Vocabulary-Comprehension Relationships-Literacy Research 

 

  

http://www.amle.org/
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M3_Material 1: Teaching Academic Vocabulary 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 

 

  



 

BaCuLit – Teacher Workbook 
 

 
84 

M3_Material 1a: Journal Entry:  Implications of Research for Instruction  

How might these research principles about vocabulary acquisition inform your own 

instructional practice?  Take a moment and write down your thoughts.  Share your insights 

with your small group. 
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M3_Material 1b: Selecting words worthy of rich instruction  

 

The first step in effective vocabulary instruction is word selection. Which words are worthy of rich, 

multifaceted instruction? Which words will students probably get on their own and which words 

need only superficial instruction? How do we choose? Flanagan and Greenwood (2009) offer a word 

selection process useful for content teachers. They recommend a four-level framework for guiding 

the selection of words to teach in the content subjects. 

Examine a reading assignment you plan to use in your classroom.  What words in the selection are 

worthy of rich instruction? Flanagan and Greenwood recommend reading the assignment and 

determining the essential understandings students are to take away from the lesson. A word’s 

importance depends on the goals of the lesson.  Determine a vocabulary list.  Then narrow it down to 

a manageable number and organize the words into levels.  Select words needing thorough or 

superficial attention before students read and identify those that can wait for post-reading 

discussion. Discard those not linked to the goals of your lesson.  Remember less is more! 

Level 1 Words: Critical before words—two or three words that are essential for students to 

understand before they begin reading.  These words represent the central content understandings of 

your lesson or unit. 

1. 

2. 

3. 

 

Level 2 Words: Important before words—These “foot-in-the-door” content words will most likely be 

unfamiliar to students, but they do not need the same in depth instruction as Level 1 words.  

Students need some familiarity with them for comprehending the “gist” of the selection but they 

don’t warrant the same amount of before reading instructional time as Level 1 words. 

1. 

2. 

3. 

4 
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5. 

 

Level 3 Words: Critical after words—Level 3 words represent concepts clearly defined in the text and 

can be dealt with during and after reading once students have a better idea of the content. 

1. 

2. 

3. 

 

Level 4 Words:  Words not to teach—Words classified as Level 4 words may not be familiar to 

students, but they aren’t essential to lesson objectives. 

 List below: 
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M3_Material 1c: Developing Student Friendly Definitions  

Select one of your Level 1 or level 3 words.  Bring the word to life by developing a student friendly 

definition. Explain what it means by using everyday language in a variety of situations. Anchor your 

explanation with familiar events using the words I, you, someone or something.   

Student friendly definition:       
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M3_Material 1d: Concept of Definition Map  

Too many students have a narrow conception of what a word’s meaning includes. Students 

erroneously think that looking up a word in the dictionary or memorizing a definition from a glossary 

is sufficient.  

Schwartz and Raphael (1988) designed an instructional approach for teaching students a broader 

concept of a definition, one that encourages them to expand their understanding of what comprises 

a rich definition. It includes these three elements: 

What is it? (Category) 

What is it like? (Properties) 

What are some examples? (Illustrations) 

 

1) Working in pairs or small groups, use the concept of definition map to expand the concept of 

metacognition.   

 

2) Choose a Level 1 or 3 word from your own content area that you feel is essential to student 

understanding.  Feel free to modify the elements to fit your context. Draft a word map and 

explain your map to your partner.  
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M3_Material 1e: Homework Assignment -- Journal entry:  Implications for 

practice  

 

How might you incorporate some of the ideas about teaching vocabulary into your own lesson plans?   

Try several new vocabulary strategies with your students.  For our next session, collect several 

student examples to share with the group.  Be prepared to talk about how you adapted some of the 

vocabulary to fit your own context. 

. 
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Module 4 

Supporting Student Growth Through 

Reading Strategies 
 

Overview of Module 4 

 

The BaCuLit-course addresses professional development in literacy for teachers of all content areas, 

especially teachers from math, science, and social sciences. The first focus of the BaCuLit course is to 

enable content area teachers to successfully act as content area literacy teachers. The main tool for 

this is a specific framework for lesson planning and reflection.  

Along with this focus, Baculit aims at students’ growth as readers and learners“ given the fact that 

the only and compelling reason for teacher professional learning is improved student learning.” 

(Timperley)  Module 4 deals with an especially powerful tool for fostering this growth, reading 

strategies in all content areas.  

In block 1 and 2 of this module teachers become aware of the importance and effectiveness of 

strategic approaches to subject area texts which they would normally use as a routine being 

experienced readers in their domain. Therefore teachers have to become aware of their own 

strategic approaches to texts by “capturing” their own reading processes. Based on this experience, 

they reflect the importance of strategies as “mental tools” for cognitive and metacognitive processes 

applied to texts. Participants also get an insight into the necessity of actually teaching strategies in a 

direct instructional practice instead of only assigning them. Therefore participants get an opportunity 

to practice their role as “master readers” in a cognitive apprenticeship which involves them as 

models and master readers. In this role they make their own normally invisible reading and thinking 

routines visible for their students. Thus they challenge their “apprentices” to gradually adopt and 

internalize the mental procedures of “good readers” when making meaning from demanding texts. 

In short the intentions of module 1 are  

1. Teachers learn how to get a diagnostic insight into their students’ learning needs in the field 

of strategy use  

2. They learn that students’ capacitity for strategy use does not develop automatically but can 

be built through cognitive instruction. 

3. They experience how students can be apprenticed to meaning making from texts through 

think alouds which make the invisible reading processes visible. 

4. They also learn that strategy instruction can only take effect as a sustained effort over time 
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in all subject areas. 

5. They learn that strategy use is not an aim per se but serves to support student growth in 

understanding texts. Growth in reading comprehension in all content areas. 

 

Module 4 introduces teachers to an essential block 1 and one out of two optional blocks 2, all in all at 

least 6 hours teaching.  

In preparation of this module teachers have been invited to capture their students’ reading 

processes with disciplinary texts. Through looking at their students’ strategy use they have gained a 

diagnostic insight into young readers’ learning needs.  

Block 1 Student growth through reading strategies as “mental tools” 

This block entails 3 parts 

Part 1 (2 options to start with) 

Option 1: To make teachers aware of their own strategic approaches to texts, this part starts with an 

awareness activity. Teachers read unknown texts and reflect upon their strategy use. Sharing in the 

plenary leads to setting up a living list of strategies to be modified, complemented etc. as the module 

progresses. 

Option 2: Trainers prompts work on reading inventory asking “Which strategies have you already got 

to know in this course so far?” This can serve as a reference for the ensuing work on strategic text 

approaches.  

Essential: The trainer then presents a short introduction with some background information about 

the question: “What are reading strategies (as opposed to skills and methods) and why do they 

matter for student growth in reading?” 

Taking the “good reader model” as a reference point teachers learn that strategic reading does not 

develop automatically. They also learn that strategic meaning making from text can be broken down 

(= defossilized) into its elements and therefore be taught to students. 

Part 2 gives an overview of different categories of cognitive and metacognitive strategies and their 

function in the reading process. In a second interactive activity (Hidden Words) participants 

understand how goal-setting as a metacognitive strategy can influence their learning outcomes. 

Part 3 makes the participants familiar with the procedures of a cognitive apprenticeship model as an 

example of cognitive instructional practice (cf. Collins et al., Schoenbach & Greenleaf) which brings 

about a shift of responsibility for learning from teacher to student. A think aloud activity offers 

insightful practice for teachers in the role of learners. 

To debrief, participants reflect upon the use of reading strategies in their classrooms. 
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Block 2 entails 3 parts.  

Part 1: The trainer presents “Reciprocal teaching” as a provenly effective set of reading strategies 

highly recommended by researchers.  

He/ she also explains what accounts for the positive impact of the “fabulous 4” (as the integrated 

strategies were named) on reading comprehension  

Part 2: In this part the questions “How to implement R T in teacher training” and “How to implement 

it in the classroom” are answered. As in block 1, the trainer takes the role of expert modeling the use 

of the basic strategies. In their role of learners teachers experience and practice co-construction of 

meaning from texts through Reciprocal Teaching. 

Teachers learn that the materials presented in this module have to be elaborated or substituted 

according to the demands of the students in their own classrooms. 

Recommended Readings  

1. 

2.  

3. 

  

Module Highlights 

 What are reading strategies and how should they be taught?  

 How can teachers become aware of their own strategy use and gain an insight 
into their students’? 

 How does a Cognitive Apprenticeship bring about a shift of responsibility for 
strategy use from teacher to student? 

 What is Reciprocal Teaching and how does it work in teacher training and in the 
classroom? 
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M4_Material 1: PPT Block 1 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 
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M4_Material 1a: Capturing Students’ Reading Processes 

Clipart  

Capturing your students‘ reading processes 

Why?  To get an  insight into individual ways of tackling texts and to initiate a classroom                                                 

discussion of useful and less successful ways of dealing with challenging text. 

When?   Best before and after the instruction of integrated reading strategies in your classroom.  

Who? Choose one of your strong readers. (A)                                                                                                               

Choose one of your average achievers. (B)                    

Choose one of your struggling readers. (C) 

Which text?   Important: Use text copies that students can write and draw on.  

Text should be relatively short and widely  spaced so that students can annotate it easily.      

If you have to use textbooks students can either add sticky notes or insert blank paper to 

write on. 

The text should be a challenge but not frustrating for the learners. By looking at your 

students’ reading process you will at the same time make findings about text difficulty. 

independent level text: 1 in 20 words difficult: 95% success                            

Instructional level text: 1 in 10 words difficult: 90% success                              

frustration level text: more than 1 in 10 words difficult: less than 90% success 

Which reading goal? The goal should be close reading, such as required for a detective story  

How?  In a first round just ask your students to read the first half of the text really carefully and just 

observe how they go about their task individually. A prepared checklist may be helpful for your 

observations. 

In a second round invite them to read the second half of the text using tools to facilitate their 

reading (tools in a literal sense: coloured pencils or reference books and of course strategies as 

mental tools.)  

In a third round invite them to use think pair share to compare their use of reading strategies and to 

prepare an inquiry into individual approaches to texts in the classroom. This can lead to a living 

strategy list in poster form. (How do good readers of detective stories read?) Debrief in plenary 
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session. 

 

The results give you a diagnostic insight into strategies that your class can already master and 

those your students need to learn.  

 

Choose focus for strategy instruction accordingly. 

Repeat procedure 2 to 3 weeks after strategy instruction to see how it works and to adapt your 

teaching. Choose another group of students from your class the next round of close observation. 

Dorothee Gaile 2012 
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M4_Material 1b: Becoming Aware of your Reading Process 

Becoming aware of your reading process Clipart 

Please take a few minutes to think about the process you went through in order to make 

sense of the cartoon (“Reading is power”, alternative “Back to school”) 

I. Think (10’) 

1. As an expert reader you have certainly used strategies as “mental tools” for 

reading, probably without being aware of them. 

Which strategies were these? 

 

 

2. Were there any “roadblocks” that got in your way when you were reading? 

 

3. What comprehension problems did you solve? 

 

4. What comprehension problems, if any, remain unsolved? 

 

II. Pair (5’) 

 

5. Now talk to your neighbour to exchange your findings. 

 

III. Share (10’) 

6. Share with your colleagues from various subject areas what good readers do to 

make meaning from text. (Result: “Living” strategy list on flipchart to be 

complemented in the course of the module) 

 

©WestEd 2004 adapted version by D. Gaile (non-commercial use only) 
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M4_Material 1c: 3 Text Options for M4_Material 1b 

 

3 text options for: Becoming aware of your reading process 

a) 

 

 

Source: http://blogs.denverpost.com/opinion/files/2012/08/op20blogtoonparker-495x388.jpg 

b)  

 

 

http://blogs.denverpost.com/opinion/files/2012/08/op20blogtoonparker-495x388.jpg
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c) 

 

The process of reading is not a half sleep; but in highest sense, an exercise, a gymnast’s 

struggle that the reader is to do something for himself or herself, must be on the alert, 

must construct indeed the poem, argument, history…- the text furnishing the hints, the 

clue, the start, the framework. 

US poet Walt Whitman 
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M4_Material 1d: Goal Setting with Hidden Words 

 

Find the 17 hidden space words 

Time: 3 minutes 

Before you start: How many words do you intend to find? 

 Your personal goal:          words 

 

 

Reflection: How many words have you actually found? 

 Your result:             words 

Why do you think you reached your goal? 

Why do you think you did not reach your goal? 
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What would you do differently with another puzzle?  

M4_Material 1e: How to do a Think Aloud 

 

Phase 1: Model the metacognitive strategy. 

1. Decide on a strategy to model following your students’ learning needs. 

2. Choose a short text or section of text on an overhead transparency. Space text widely for your 
annotations during think aloud. 

3. Read the text ahead of time and mark locations where you will stop and model the strategy.  

4. State a clear purpose by naming the strategy and explaining what the focus of your think aloud. 

5. Read the text aloud to students and think aloud at the points you designated. Teacher models 
the think aloud on an overhead transparency in the plenary, students follow the thinking 
processes they hear in a think aloud protocol.  (see M4_Mat. 1f) 

6. Let students follow your thinking processes by using a think aloud checklist (cf.M4_Mat. 1f)  

7. After your think aloud reflect range and usefulness of the strategies you applied, invite students 
to participate in these reflections. 

Phase 2: Have students try the strategy in the same text 

8. Invite a student to model the next section of text, other students taking notes. Afterwards invite 
students to reflect upon range and usefulness of strategies. 

9. Students practice in teams of two, one thinking aloud, the other one taking notes in the  think 
aloud checklist. 

Phase 3: Have students apply the strategy to another text. 

10. Do not expect your students to acquire the think aloud procedure in a single lesson. Reinforce 
the strategy in the following lessons new text(s). 

Variation and expansion of the method 

After longer practice with this strategy, reflect upon a text you encounter without preparation, e.g. 
let students bring a text on transparency from a domain where they are expert readers (instruction 
for technical set-up), (idea: Schoebach &Greenleaf) 
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Which language prompts to use during think-alouds  

Planning  

 I’m going to read a text in the form of a chart, and this is a type of text I always have my 
difficulty with.   

 Therefore I think I should read very slowly. If I still don’t understand, I may need to reread 
 or skim the text. 

 I already know something about this topic. It is... 

 I know the word __________, but I don’t know what ________ and ____________ mean. 

 I’ve seen this before when I went to... 

 I see lots of graphics and charts. I’ll need to use those to help me understand what I’m reading. 

 Before I continue reading, I need to stop and think about what I just read and make sure I 
understand it. If I don’t, I need to stop and plan. 

Monitoring 

 The author of this text gives me a picture in my mind when he describes... 

 What might happen next? Why do I think that? 

 Maybe I should reread this part again and look for specific information. 

 How does the graphic/ the illustration on this page help me understand the text? 

 Since I don’t understand this word, I may need to... 

 What can I write or draw that might help me remember and understand what I just read? 

 Maybe I should use a graphic organizer like a Venn diagram? 

Evaluating 

 How well did I read and understand? 

 What strategies worked well for me? 

 What strategies did not work for me? 

 What should I do next time? 

 Do I need some help for next time? 

 How will I remember what I read? 
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M4_Material 1f: Think Aloud Checklist 

Make a tally mark every time you hear one of 

the following strategies for Think Aloud  

Tally mark for 

each time 

Strategy Used  

Cue words  
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Template based on activity in Schoenbach, R., Greenleaf, C. L., Cziko, C., Hurwitz, L. (1999). Reading for 

Understanding: A Guide to Improving Reading in Middle and High School Classrooms. San Francisco, CA: Jossey-

Bass, adapted by Dorothee Gaile 

Predicting  

 

I predict…  

In the next part I expect...  

Questioning  

 

 

 

 

Why did…  

What did…  

How did…  

Where was…  

Should there…  

Visualizing  

 

I see…  

I picture in my mind…. 

Personal Response  

 

 

I feel…  

My favorite part…  

I liked/disliked…  

Clarifying  

 

I got confused when…  

I’m not sure of…  

I didn’t expect…  

Summarizing  I think this is mainly about…  

The most important idea is…  

Reflecting  

 

 

 

I think I’ll… next time.  

Maybe I’ll need to… next time.  

I realized that…  

I wonder if…  

Making Connections  

 personal connections  

 text-to-text connection 

This is like…  

This reminds me of…  

This is similar to…  
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M4_Material 1g: Text for Modeling a Think Aloud 

  
                                Beaufort Scale 

No. Description 

0 Calm, smoke rises straight up 

1 Light air, smoke drifts gently 

2 Light breeze, leaves rustle 

3 Gentle breeze, flags flutter 

4 Moderate wind, twigs move 

5 Fresh wind, small trees sway 

6 Strong wind, large branches move 

7 Near gale, whole tree sways 

8 Gale, difficult to walk in wind 

9 Severe wind, slates and branches break 

10 Storm, houses damaged, trees blown down 

11 Severe storm, houses seriously damaged 

12 Hurricane, devastating damage 
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M4_Material 1h: KWL with ambiguous Titles 

 

K-W-L FOR CONNECTING WITH TITLES 

M 4 Module 4 block 1 

What would you expect to read in a newspaper article with one of the titles in the K-W-L chart 

below? 

Fill in the K and the W in the chart first thinking on your own, then sharing with your neighbour. 

After a whole group discussion fill in the first part of the chart. 

 

Dealing with enigmatic headlines 

K  

What do you already know? 

W 

What do you want to learn? 

L 

What have you learned? 

“Milk Drinkers Turn to 

Powder” 

  

 

 

  

“Juvenile Court to Try 

Shooting Defendant” 
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“Squad Helps Dog Bite Victim”   

 

 

 

 

M4_Material 1i: Reflecting on reading strategies and integrating them in your 

disciplinary classroom 

 

Think of your classroom students’ disciplinary learning in the light of what you 

have learned and experienced in this module and answer the following 

questions following a think- pair-share procedure. 

1. Which benefits, which drawbacks can you see in the use of reading 
strategies in your content area classroom? 
 

 

 

 

 

2. What could be your next practice to make better use of reading strategies in 
your disciplinary classroom?  
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3. (If time is available, if not this activity may well follow in the weeks after 
Module 4.) 
Together with two colleagues from your discipline choose an appropriate 

text and jot down ideas for strategy use based on your learning in Module 

4.  

M4_Material 2: PPT Block 2 

 

Folien Block 2 einfügen  
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M4_Material 2a: Text for Modeling RT in Classrooms 9-10 and Teacher 

Training 

 

 

 

Women’s Roles in the 1950s 

 
By: Nina Stoneham 
 
Women’s roles were greatly changed in the 1950s, with the men coming back from war and 
taking their jobs back. Women had, during World War II, taken men’s jobs while they had 
been away at war. After the war, many women wanted to keep their jobs. Many of them 
became wives and mothers as the men came back from the war. In 1957, 70% of working 
women held clerical positions, assembly lines or service jobs. 12 % held a profession and 6% 
held management positions. Those that held professional jobs worked as nurses and 
teachers. They found themselves taking care of the house and of their children.  
 
Many of the advertisements in the magazines and T.V. shows somewhat defined the role of 
motherhood. They were constantly aimed at feminine concerns because women were 
normally the ones that were buying the products for the house. T.V. shows such as “The 
Adventures of Ozzie and Harriet” set an example of how normal “American” life should be. 
These advertisements often times showed smiling women with their arms loaded with 
cooked food, or a women cleaning house and looking happy and content to be doing that 
and nothing else. These were dedicated housewives whose only goal in life was to meet the 
pleasures of their husband and children. Society believed women fit this role and it should 
be the goal for women. On the contrary, few women assumed this role completely. New 
appliances that were being made allowed women to spend less time in their house. Women 
could then explore other interests besides home and family, such as going to college.  
 
The number of girls who entered college dropped during the 50s. Many women left college 
early to marry after the war and other women who did stay were not planning on working 
toward a job. They were planning on a quiet life after college with their husbands and 
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tending house. In fact, Lynn White, president of Mills College said that “the curriculum for 
female students should prepare women to foster the intellectual and emotional life of her 
family and community” (Educating Our Daughters by Lynn White). Female students were 
encouraged to take special courses that got them ready for home life such as interior 
decoration and family finance. Many women applied for jobs regardless of what society 
thought of them. Getting a job required more work. Because those women were putting all 
their time into their work, they had less time to spend at home. 
 
Some people became worried that because the women weren’t at home all the time, they 
thought that children might be being deprived of a parent. Social commentators said that 
because of this, women were in fact endangering the family by not being there for their 
children and husbands. The husband wasn’t always at home all the time either because he 
might have been away in the city. Life went on regardless with the wives buying all the 
purchases at home and making all the family’s finances. The husbands bought the groceries 
and because he had the car he could also drive he children around as well. Since the 
husbands were away at work all the time the wives would have to do a lot of the manual 
work around the house. These changes in the home may not have been considered as 
positive but they were for the women. Women really progressed in the fifties with finding 
new job opportunities and finding their place in society. Not necessarily the role of the 
happy and obliging housewife but a role of a woman who has helped out in the war and who 
has risen above society’s standards. She has kept the family up in times of war and peril, 
such as the Great Depression. Now after the war, she has maintained her role in society and 
her courage to face a new America.  
 
Information from:  
 
“Women’s Roles in the 1950s.” American Decades. Vol. 6. 2001. 278-280. Gale Group. 2005. 
16 July 2008 <http://find.galegroup.com>. 

 

Text retrieved from http://1950s.weebly.com/womens-roles.html on March 13/2013 

 

  

http://1950s.weebly.com/womens-roles.html


 

BaCuLit – Teacher Workbook 
 

 
111 

M4_Material 2b: How to do RT in practice 

How to do "Reciprocal Teaching and Learning" in practice?  

(original procedure Palincsar & Brown) 

 

To begin with:  The text is divided into sections. The first section is read quietly by 

everyone in the group. 
 

 

Step 1: Student 1 asks 2 or 3 questions that can be answered from the text, and asks for 
further questions from  the group members.  
 

 

Step 2: Student 2 summarizes roughly what the first section is about. The other students 
add aspects to and/or correct the summary given by student 2.  
 

 

    

 

Step 3: Student 3 names words or passages that were confusing or unclear, and calls for 

further unclear aspects. Together, these will be clarified. If passages still remain unclear, 
the team leader will note questions for the plenary. 
 

 

Step 4: Student 4 predicts the content of the following text passage based on the text 
that has been read so far. The rest of the students add their predictions. 
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Step 5: (see Step 2) The next round starts with the following section.    

Dorothee Gaile following Palincsar & Brown 1984 

Illustrations clipart 
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M4_Material 2c: Text for Practicing Reciprocal Teaching in Teacher Training 

 

COGNITION AND INSTRUCTION,  1984, 1(2)117-175 

Copyright© 1984, Lawrence Erlbaum Associates, Inc. 

 

Reciprocal Teaching of Comprehension Fostering and 
Comprehension Monitoring Activities 

 

Annemarie Sullivan Palincsar and Ann L. Brown 

Center  for the Study of Reading 

University of Illinois 

 

Extract p.120-121 

 

Comprehension-Fostering and ComprehensionMonitoring Activities 
 

In order to fully understand how a student learns from texts, one cannot ignore any 
of the four main factors of decoding fluency, considerate texts, compatible 

content, and strategic activity. But we have chosen to concentrate most extensively 

on the strategic component for two reasons. First, although it may indeed help novice 
learners to provide only considerate texts that focus on content knowledge that to a 

large extent they already possess, this surely is not the long-term goal of reading 

instruction. Mature readers can come to grips with a variety of inconsiderate texts, 

that is, those that creatively violate accepted structure or those that are just plain 

poorly written. Mature readers also read to learn, that is, they read to obtain content 
knowledge that they do not yet possess. In order to deal with unfamiliar content 

often presented in less than hospitable forms (some textbooks, for example), the 

reader needs to employ strategies.                                                                                                                                      
The second reason we have chosen to concentrate on comprehension fostering 

strategies is that they comprise a set of knowledge-extending activities that apply in a 
wide range of situations other than reading; these are the basic skills of argument. 

Mature learners question and elaborate their own knowledge and the content of the 

text, testing their degree of understanding.by thinking of counter-examples and testing 
possible generalizations, by at tempting to apply their new-found knowledge, and by a 

variety of debugging ploys that force them to correct their misunderstandings (Collins & 

Stevens, 1982). In the face of difficulty, they use a variety of fix-up strategies, from 
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simply rereading difficult segments to constructing elaborate scenarios to ex plain 

incompatible or unexpected events. These knowledge-extending activities are as 
applicable when one is listening or debating as when one is reading. As there is ample 

evidence that such activities prove particularly troublesome for the young and the 

academically weak (Brown, Armbruster, & Baker, in press; Brown & Campione, 1981, in 
press; Brown & Palincsar, 1982), at tempts to instruct these activities seem particularly 

worthwhile. 

One daunting problem for those who would engage in the explicit instruction of 

comprehension skills is that there are so many putative strategies, descriptions of which 

are often quite vague. There is, however, considerable agreement concerning what the 

most important underlying activities might be. In a review of both the traditional reading 
education literature and recent theoretical treatments of the problem, we found that six 

functions were common to all (Brown, Palinscar, & Armbruster, in press): (1) 

understanding the purposes of reading, both explicit and implicit; (2) activating relevant 

back ground knowledge; (3) allocating attention so that concentration can be focused 

on the major content at the expense of trivia; (4) critical evaluation of content for internal 
consistency, and compatibility with prior knowledge and common sense; (5) monitoring 

ongoing activities to see if comprehension is occurring, by engaging in such activities as 

periodic review and self interrogation; and (6) drawing and testing inferences of many 

kinds, including interpretations, predictions, and conclusions. 

For the purposes of instruction, we selected four concrete activities that could be 

engaged in by novice learners and that would embody the overlapping functions 

contained in points 1 through 6 above. These were summarizing (self-review), 

questioning, clarifying, and predicting. By asking students to summarize a section of text, one 

is simultaneously requesting that they allocate attention to the major content (3) and 
that they check to see if they have understood it (5). In requesting that students compose 

questions on the content, one is also asking for a concentration on main ideas (3) and a 

check of the current state of understanding (5). Asking students to clarify re quires that 

they engage in critical evaluation as they read (4), and asking them to make predictions 

concerning future content involves them in drawing and testing inferences (6). All four 

activities involve activation of relevant back ground knowledge (2). In addition to the four 

strategies, points 1 and 2 above were addressed by embedding the instruction in the 

context of reading for the clear purpose of answering questions on the text, and by 
discussing relevant background knowledge at the start of each instructional period (Au, 

1979). 
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M4_Material 2d: RT_Role Cards 

ROLE CARDS FOR RECIPROCAL TEACHING FOR THE CLASSROOM AND FOR 

TEACHERTRAINING (GAILE ADAPTED  AND EVOLVED FROM PALINCSAR & BROWN) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

As a discussion leader or expert for predicting you make assumptions about the 

information that comes next in the text: 

• For a whole text: Based on what I know, I think this text will be about… 

• For the next section: Based on what I have read so far, I think the next 

section will be about…  

• As a clue for my prediction I used …  

•  (addressing the other team members:) 

Which prediction would you make for the next section? 

(after reading section or whole text)In the light of what we have just read, 

was our prediction logical? 

Predicting  

 

As a discussion leader or expert for questioning you ask:  

 What  

 When 

 Where 

 Who 

 How 

 Why 

 What if 

 (addressing the other team members:) 

Which questions would you ask about this text? 

 

  

 

Asking questions 
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As a discussion leader or expert for clarifying you help to understand unfamiliar 

words and unclear passages  

 What puzzles me is… 

 I do not understand why… 

 What surprises me is… 

 I am not sure if… 

 (addressing the other team members:)                    

 Was there a word / an idea that was confusing to you?   

 What can we do to clarify this question? (fix-up strategies, dictionary, 

encyclopedia, etc.)  

 

 

 

Clarifying  

 

 

 

 

As a discussion leader or expert for summarizing you put together the main ideas 

of a section or of a whole text 

 This section/ text is mainly about 

 I think the most important idea is… 

 The main important idea/ event of this section/ of this text is 

 To me the most important information in this passage is … 

  (addressing the other team members:)                      

  Can you add to my summary or correct it? 

 

 

Summarizing 

3 
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5 Team leader 

 

 

 

 

 

 

 

  As a team leader you make sure that the whole team works 

together well: 

 My task is to hand out the role cards.. 

 I will be your time-keeper. 

 I’ll make sure that every member of the 

team follows his or her role on the card. 

 I’ll take notes of open questions to be answered by 

the whole class. 

 I’ll ask you at the end of our process how well things 

worked and what we could do better next time. 

 

Role of team leader optional 
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M4_Material 2e: Reflecting on reciprocal teaching for classroom use 

 

In the light of your experiences and learning in block 2:  

1. Which benefits, which risks could RT imply for the learners in your 
disciplinary classrooms? 

 

 

 

 

 

2. How could you prepare a lesson on RT for tomorrow:  
 

 

 

 

 

3. In disciplinary groups choose a text and together try out the following 
suggestions:  

 Pre-read the selection(s) you bring into the  classroom.  

 Jot down: 

• a procedure activating background knowledge 
• model predictions 
• model words to clarify 
• a list of model questions 
• main ideas for a model summary 
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Module 5 

Formative Assessment for Content Literacy 

and Learning 
 

Overview of Module 5 

 

In this module you gain important foundational knowledge about formative and content literacy 

assessment, as well as practical tools for assessing specific literacy abilities relevant to reading and 

learning from content area texts.   

Block 1 of the module begins with filling out a vocabulary self-awareness chart. This formative 

assessment approach to monitoring learning of key vocabulary provides you with direct experience 

of an assessment process you can use with your own students in the content classroom. Throughout 

the conduct of the module, you return to the vocabulary self-awareness chart and fill-in, revise, and 

add information about each key term, in this way, you can keep track of your expanding word 

knowledge. At the conclusion of the module, you are asked to make final entries on your vocabulary 

self-awareness chart, reflect on the activity, and consider its assessment and instructional 

implications for your own practice as content area teachers. 

Also within Block 1, you share critical information and ideas related to formative assessment. It is 

emphasized that the goal of formative assessment within the context of content area classrooms is 

to gain knowledge about students’ reading needs with the actual texts from which they are expected 

to read and learn. With this assessment information, you can adapt instruction in response to 

students’ needs.  It is further emphasized that formative assessment occurs frequently, allowing you 

as content area teachers to respond in an ongoing way to the literacy needs of your students. 

To give you a clearer understanding of the importance of formative assessment in content area 

reading and learning you will be guided through the Formative Assessment Activity.  The goal of this 

activity is to make you aware of the need to gather specific assessment information about students’ 

reading abilities with actual texts and topics in content area classrooms in order to design and 

implement responsive instruction to meet students’ needs.   

Block 1 is concluded by considering ways in which content reading strategies and practices learned 

about and experienced in previous modules could be used as formative assessments. For example, in 

Module 2, you got to know how student reading logs can be analyzed to determine how often and 

which types of texts they read.  This information about students’ in- and outside-of-school reading 

practices can inform your decisions about which texts to use in content area instruction and ways of 
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supporting students’ reading of particular genres.   

In Block 2, you are introduced to the Content Area Reading Inventory (CARI).  During a presentation 

about how to use CARI results, you are encouraged to think of additional strategies and practices 

gained from work with other modules or from your own experience that could build students’ 

reading capacities with content text. 

In addition, you will discuss actual examples of student responses to a CARI and you are informed 

about and discuss the process of making, administering, and analyzing a CARI. This will serve as a 

readiness activity for you to create your own CARI. Therefore it is important to bring to the workshop 

your textbook or some other major text source used in your own content area classroom.  

In concluding this module workshop, you are engaged in a discussion about other assessment 

options and sources that could help inform your instruction.  For instance, national reading 

assessments may provide student-level results.  

 

 

Module Highlights 

 Why is formative assessment an assessment for instruction? 

 What should be formatively assessed in the content area classroom? 

 How can Vocabulary Self-Assessment be used by teachers in order to inform 

instruction? 

 What is the Content Area Reading Inventory (CARI) and how can it be designed by 

teachers to give clear instructional directions? 

 

Recommended Readings  

1. Afflerbach, P. (2011). Understanding and using reading assessment K-12 (2nd ed.). Newark, DE: 

International Reading Association. 

2. Brozo, W.G., & Afflerbach, P.P. (2010). Adolescent literacy inventory: Grades 6-12. New York: 

Pearson. 

3. Pearson, P.D., Hiebert, E.H., & Kamil, M.L. (2007). Vocabulary assessment: What we know and 

what we need to learn. Reading Research Quarterly, 42(2), 282–296. 
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M5_Material 1: Formative Assessment for Content Literacy and Learning 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 
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M5_Material 1a: Vocabulary Self-Awareness Activity for Module 5, Block 1  

(Complete this activity at the beginning of Block 1) 

Directions:  Please fill out this form by (1) rating your understanding of each word with either a “+” 

(understand well), a “√” (limited understanding or unsure), or a “—“ (don’t know), and (2) supplying 

an example and definition of the word.   

Word + √ - Definition Example 

formative assessment      

 

summative 

assessment 

 

     

 

formative assessment 

cycle 

 

     

content literacy 

assessment 

 

     

responsive instruction 
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Vocabulary Self-Awareness Activity for Module 5, Block 2  

(Complete this activity at the end of Block 2) 

Directions: Now that you have gone through block 1 of Module 5, please fill out this form again by 

(1) rating your understanding of each word with either a “+” (understand well), a “√” (limited 

understanding or unsure), or a “—“ (don’t know), and (2) supplying an example and definition of the 

word.  Compare your responses to these vocabulary terms made at the beginning of Module 5, block 

1 with your responses at the end of Module 5, block 1.  

 Word + √ - Definition Example 

formative assessment      

 

summative 

assessment 

 

     

 

formative assessment 

cycle 

 

     

content literacy 

assessment 

 

     

responsive instruction 
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M5_Material 1b: Formative Assessment Activity 

Directions 1: Please read this first case study carefully.  After reading it, fill out the Formative 

Assessment Reflection Sheet for one student in Kristien’s class.  Discuss the case study and your 

responses on the form with a colleague and then with the whole group.  

Case Study 1 

Kristien is a history teacher in a secondary school.  His school director decided that all students 

should be tested at the beginning of the school year, so teachers would know how well they read.  

For the first week of school, students were required to complete a standardized reading test.  The 

test was comprised of questions about general vocabulary in the first section and short reading 

selections followed by comprehension questions in the second section.  Neither the vocabulary or 

comprehension sections had words or passages related to the history content in his textbook.  Once 

the results of the test were processed for each student, teachers received a spreadsheet that looked 

like this: 

                  Student            Vocabulary 

(total correct/total possible) 

    Comprehension 

(total correct/total possible) 

                    Erik                 40/50               37/50 

                    Beatriz                 35/50               32/50 

                    Josef                 29/50               27/50 

                    Ana                 47/50               44/50 

 

Formative Assessment Reflection Sheet 

Student: 

 

Assessment Tool: 
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Student Work: Areas of Strength 

 

 

 

 

Student Work: Areas of Weakness 

 

 

 

 

Teacher Practice: What instructional approaches should be used? 

 

 

 

 

Teacher Practice: What interventions or unit modifications should be made? 

 

 

 

 

Unanswered Questions: 

 

 

 

 

 

Directions 2: Please read this second case study carefully.  After reading it, fill out the Formative 

Assessment Reflection Sheet for Maria’s student, Katarina.  Discuss the case study and your 

responses on the form with a colleague and then with the whole group.  Compare and contrast your 
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responses to the first and second case studies. 

Case Study 2 

Maria is an eighth-grade science teacher.  After attending a professional development workshop on 

content area assessment procedures, she became interested in discovering more about her students’ 

ability to comprehend textbook information.  She realized she needed alternative assessments to the 

tests at the end of the chapters in her science book.  Maria was relying more and more on these tests 

for grading purposes and less and less on other assessments of her students as readers and learners.  

Moreover, she was not using the chapter test results to adjust the way she taught the textbook 

content. 

The professional developer emphasized the need to tie content material to the processes for learning 

it effectively.  The professional developer made suggestions for ways teachers could teach and assess 

at the same time.  Maria decided to use this information to develop her own assessment tool using 

the class textbook.  For an upcoming unit on geology, she designed an assessment that was 

comprised of several short sections with a few questions in each section.  The textbook assessment 

with sample questions looked like this: 
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Name:   

Unit: Geology 

Section I:  Reading Engagement and Interest 

1.  It is hard to pay attention to what I’m reading in the science textbook. 

Not at all like me!      Not much like me      Can’t decide      Kind of like me       A lot like me! 

2. I get nervous when I read on a new topic like geology. 

Not at all like me!     Not much like me     Can’t decide     Kind of like me     A lot like me! 

3. I like to read about rocks, volcanoes, and earthquakes. 

Not at all like me!     Not much like me     Can’t decide     Kind of like me     A lot like me! 

4. Reading will be easier for me because I like rocks, volcanoes, and earthquakes. 

Not at all like me!     Not much like me     Can’t decide     Kind of like me     A lot like me! 

 

Section II:  Prior Knowledge 

1.  I know a lot about rocks, volcanoes, and earthquakes 

Not at all like me!     Not much like me     Can’t decide     Kind of like me     A lot like me! 

2. I have read other books and magazines about geology. 

Not at all like me!     Not much like me     Can’t decide     Kind of like me     A lot like me! 

3. I have a rock collection and know the names of several rocks 

Not at all like me!     Not much like me     Can’t decide     Kind of like me     A lot like me! 

 

Section III:  Vocabulary 

1._______________ rocks form from 2.________________.  3._________________ is made up of 

pieces of rock, shell, sand, mud, or organic matter that have been transported from one place to another 

by a force such as wind, water, ice, or simply gravity.  When the movement stops, these particles settle 

layer upon layer forming.  When these layers 5._______________, 6._________________rock forms. 

igneous, metamorphic, sedimentary, magma, lifthify, sediment 
 

 

 

Section IV:  Comprehension 
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1.  According to the paragraphs you have just read, what are the three main types of rocks? 

2. Name one characteristic of each type of rock. 

3. How are these rocks different? 

4. What words or phrases did the author use to cue you that the rocks were different in some ways? 

 

Section V: Reading Strategies 

1. Using the information from the paragraphs just read, construct a set of organized notes for 

studying. 

2. Underline the key ideas in the paragraphs just read. 

3. Write a summary of the paragraphs just read. 

 

Student Profile:  Katarina 

Section I:  Reading Engagement and Interest 

Very little interest in the topic of geology 

Section II:  Prior Knowledge 

Limited background knowledge on geology, including rock types, volcanoes, and earthquakes 

Section III:  Vocabulary 

Supplied 1 out of 6 correct words in the blank spaces and may have guessed 

Section IV:  Comprehension 

Answered 2 out of the 4 questions correctly 

Section V: Reading Strategies 

Her notes were disorganized and were taken verbatim from the paragraphs 

She underlined nearly the entire text, making it difficult to distinguish between important and less 

important information and ideas 

Her summary was too long and was not in her own words 

 

Formative Assessment Reflection Sheet 
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Student: 

 

Assessment Tool: 

 

 

Student Work: Areas of Strength 

 

 

 

Student Work: Areas of Weakness 

 

 

 

Teacher Practice: What instructional approaches should be used? 

 

 

 

Teacher Practice: What interventions or unit modifications should be made? 

 

 

 

 

Unanswered Questions: 
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Directions 3: Now, reflect on assessments and a student in your own class and attempt to fill this 

Formative Assessment Reflection Sheet out again.  Discuss your responses with a colleague and then 

the whole group.   

 

Formative Assessment Reflection Sheet 

Student: 

 

Assessment Tool: 

 

 

Student Work: Areas of Strength 

 

 

 

Student Work: Areas of Weakness 

 

 

 

Teacher Practice: What instructional approaches should be used? 

 

 

 

Teacher Practice: What interventions or unit modifications should be made? 
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Unanswered Questions: 
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M5_Material 2: CARI – Content Area Reading Inventory 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 
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M5_Material 2a: Example-CARI for History 

 

Note: In case you won’t have the chance to conduct your own CARI, you may use this CARI-

example which has been developed and conducted by the LISUM team (Germany) during the pilot 

teaching of the BaCuLit-course in April 2012.  

This example consists of 

(a) Extracts from a content area book (history, grade 7/8): Geschichte Plus 7/8 Brandenburg. 

Berlin: Cornelsen 2008. These pages are needed to answer the CARI questions: 

- Extract from the table of contents 

- Extract from subject and name index  

 NOTE: Because of its alphabetical order, the index is in German. But behind each 

term you will find the translation in Italics. For example, if you look for the term 

“Triple Alliance”, which is asked for in the CARI, look for the German word 

“Dreibund”. 

-  Extract from the dictionary of terms 

(b) CARI examples from 2 students 

(c) Teacher’s key for the CARI examples 

 

 

 

 
 
 

 

 

  



 

BaCuLit – Teacher Workbook 
 

 
135 

BaCuLit Module 5_CARI-Example No. 1 

 

 
Test to evaluate my content-area reading literacy: CARI (Content Area Reading Inventory – 
CARI)  
 
 

Name:  Marie (13 years)                  Subject: History                 Date: April 16, 2012 

 
History text book: Geschichte plus 7/8, Berlin: Cornelsen 2008  
Chapter: Part II: The Path towards the First World War / Alliance Policies and Strategic Development 
of the (German) Navy 
                                                                                                

Read and answer the following questions.  
 
Part 1: Learning and reading aids   

1. How do you find something on this topic in your book? 

In the index 

In the table of contents 

 

2. Give the title of the text and page references 

Alliance Policies and Strategic Development of the (German) 

Navy, p. 253 + 254 

 

3. How do you use the book to help you to find information on the “Triple Alliance”? 

in the index you can see the page numbers 
 

4. Where can you find a short explanation of the term “colonies”? 

you can find a short explanation in the glossary 
 

5. What do the following symbols mean in the chapter? 

Q - 

B - 

T - 

K7 - 

 

6. What text features help you to read this chapter? 

Text in bold 

 

 

7. Do you use any other materials apart from this book? If yes, say which ones. 

Yes; internet and other books 

 

 

Part 2: Vocabulary  

1. What is meant by the term “Triple Alliance”? 

an alliance between three countries 
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2. What does the term “Triple Entente” mean? 

An agreement between the three states 

 

 

 

3. What are alliances? 

Alliances are solidarity between several countries 

 

 

 

4. In the nineteenth century, what is the connection between alliances and colonial policy? 

 

 

 

Part 3: Information  

1. How is the chapter structured? 

It begins with the history and goes through to the wars 

 

 

2. Who was Alfred von Tirpitz?  

 

 
Where did you find the information?  

 

 

 

3. Which country spent the most on armaments in 1913?  

Great Britain 

 
Where did you find this information?  

 

 

 

4. What conclusions do you draw from this? 

Germany wanted to become a world power 

 

 

 

 

 
40 Minutes 
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BaCuLit Module 5_CARI-Example No. 2 

 
 
Test to evaluate my content-area reading literacy: CARI (Content Area Reading Inventory – 
CARI)  
 
 

Name:  Tom (13 years)                  Subject: History                 Date: April 16, 2012 

 
History text book: Geschichte plus 7/8, Berlin: Cornelsen 2008  
Chapter: Part II: The Path towards the First World War / Alliance Policies and Strategic Development 
of the (German) Navy 
                                                                                                

Read and answer the following questions.  

 
Part 1: Learning and reading aids   

1. How do you find something on this topic in your textbook? 

Table of contents 
 

2. Give the title of the text and page references          p. 253 – 255 

Alliance Policies and Strategic Development of the (German) 

Navy 

 

3. How do you use the book to help you to find information on the “Triple Alliance”? 

In the index of names and subjects 
 

4. Where can you find a short explanation of the term “colonies”? glossary  

5. What do the following symbols mean in the chapter? 

Q – source 

B- picture 

T- text 

K7- map 

 

6. What text features help you to read this chapter? 

- text in bold 

- text in colour 

 

7. Do you use any other materials apart from this book? If yes, say which ones. 

Internet, dictionary 
 

Part 2: Vocabulary  

1. What is meant by the term “Triple Alliance”? 

Bismarck formed an alliance with Italy, Austria-Hungary and 

Germany 
 

 

2. What does the term “Triple Entente” mean?  

An alliance between Great Britain, France and Russia 

The term means an agreement between the three states 
 

 



 

BaCuLit – Teacher Workbook 
 

 
138 

3. What are alliances? 

Diplomatic contracts to secure spheres of influence in the world 
 

4. In the nineteenth century, what is the connection between alliances and colonial policy? 

They change the balance of power between the mother 

countries in Europe 
 

 

 

Part 3: Information  

1. How is the chapter structured? 

 

 
 

 

2. Who was Alfred von Tirpitz?  

He was Secretary of State and Admiral in the German Imperial 

Naval Office and planned the development of the German fleet 
 

Where did you find the information?     Index of names p.253 

 

 

3. Which country spent the most on armaments in 1913?  

The German Reich (Empire) 

 

Where did you find this information?    T5 p. 254 

 

 

4. What conclusions do you draw from this? 

The German Reich upgraded its armaments  

 

 

 

 

 

 
40 Minutes 
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BaCuLit Module 5_Teacher’s Key 

 
Test to evaluate my content-area reading literacy: CARI (Content Area Reading Inventory – 
CARI)  
 
 

Name:                                             Subject: History                                  Date:  
 
History text book: Geschichte plus 7/8, Berlin: Cornelsen 2008  
Chapter: Part II: The Path towards the First World War / Alliance Policies and Strategic Development 
of the (German) Navy 
                                                                                                

Read and answer the following questions.  
 
Part 1: Learning and reading aids  points 

1. How do you find something about this topic in your book? 

Possible answer: leafing through the book. Correct answer: table of contents 

 

 

2. Give the title of the text and page references 

Alliance Policies and Strategic Development of the (German) Navy, pages 253 – 255 

 

 

3. How do you use the book to help you to find information on the “Triple Alliance” 

(German = “Dreibund”)? 

subject and names index 

 

 

4. Where can you find a short explanation of the term “colonies”? 

Dictionary of terms 

 

 

5. What do the following symbols mean in the chapter? 

Q – source: e.g. Q3 statement by Admiral von Tirpitz 

B –  pictures/paintings e.g. B2 “The Kaiser and his favourite toy” 

T –  tables/statistics e.g. T5: Statistics on armaments spending 

K7 – map of European alliances 

 

 

6. What text features help you to read this chapter? 

use of bold (for main points, keywords) 

use of colour 

underlining 

use of different font sizes e.g. capital letters: TASKS  

 

 

7. Do you use any other materials apart from this book? If yes, say which ones. 

Internet, Wikipedia, dictionaries…. 

 

 

Part 2: Vocabulary  

1. What is meant by the term “Triple Alliance”?  

Alliance between Germany, Austria-Hungary, Italy, p. 254, column 1  

 

 

2. What does the term “Triple Entente” mean? 

P. 255, column 1 
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3. What are alliances? 

Knowledge of the world, knowledge of the subject from the glossary or elsewhere 

E.g. merger between countries or groups of people to achieve common goals 

Regulated association of countries within a time frame 

 

 

4. In the nineteenth century, what is the connection between alliances and colonial 

policy? 

Pupils should refer to what they have learned: colonialism, policy … or look up 

e.g. they alter the balance of power in Europe/the world 

an attempt to prevent conflicts that arise when colonies are “redistributed” 

 

 

Part 3: Information  

1. How is the chapter structured? 

The text is divided into paragraphs: references to sources of information, illustrations … give 

further information. 

 

 

2. Who was Alfred von Tirpitz? Where did you find the information? 

p. 253 

 

 

3. Which country spent the most on armaments in 1913? Where did you find this 

information? 

T5 p. 254 

 

 

4. What conclusions do you draw from this? 

Possible conclusions: Germany wanted to be the “top world  power” and prove themselves/ 

preparations for war … 

 

 

  

Total points 

Percentage 

15 
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M5_Material 2a: CARI Text Book Extracts 
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8   Table of Contents (extract) 

 
Imperialism and the First World War…………………………………………….. 241 – 272 

Chapter introduction………………………………………………………………….  241 – 252 

 

Part I: Dividing up the World………………………………………………………  243 – 252 

1. from colonialism to imperialism……………………………………………………. 243 

2. motives and justification of imperialism……………………………………………. 244 

3. Great Britain – an imperialist world power………………………………………… 246 

4. A place in the sun – Germany’s ambition to be a world power…………… 248 

5. German South-West Africa – the German genocide on the Herero…… 250 

Method page: working with sources……………………………………………….. 251 

6.  De-colonization……………………………………………………………………..  252 

 

Part II: The path to the First World War………………………………………… 253 – 257 

1. Alliance Policies and fleet building program…………………………………… 253 

2. Crisis Region: The Balkans…………………………………………………………  256 

 

Part III: The First World War…………………………………………………….  .258 – 268 

1. Start of the war and war enthusiasm……………………………………………….. .258 

2. The course of the war………………………………………………………………..  260 

3. War economy and the “home front”………………………………………………... 264 

4. Capitulation and the collapse of the monarchy……………………………………..266 

Method page: searching for information on the internet…………………… 268 

5. Consolidation pages: Historians discuss the question of war guilt……… .269 

 

Timeline – Imperialism and the First World War…………………………………...270 

Summary - Imperialism and the First World War…………………………………...271 

“Check-up” page: what you need to be able to do!....................................272 

 

Solutions to the check-up pages……………………………………………………………  273 

Index of Names and Subjects………………………………………………………………  280 

Dictionary of Terms…………………………………………………………………………  284 

Illustrations…………………………………………………………………………………   288 

 

Front and back cover flaps: 

Time line and chapter outlines 
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1. Alliance Policies and Strategic Development of the (German) Navy   253  

 
Part II: The Path towards the First World War 

1. Alliance Policies and Strategic Development of the (German) Navy 

 
There was great competition between the great 

powers in the “division of the world”. In order to 

minimize the danger of military conflict, they 

secured their spheres of influence and their 

colonial territories by making agreements with 

one another. However, the colonial policies and 

the agreements on areas of influence in Africa 

and Asia changed the balance of power between 

the mother countries in Europe. During this 

period, how did the alliance system of the 

European powers develop? 

 

Q3 The German Admiral Tirpitz on 
the armaments policy, 1900: 

1 

 

 

 

5 

 

 

 

 

10 

 

 

 

 

15 

“In the prevailing circum-
stances, there is only one way 
to protect Germany’s maritime 
trade and colonies: Germany 
must have a fleet of 
destroyers so strong that a 
war would be so dangerous 
for the enemy (i.e. to Great 
Britain) that the enemy’s own 
position of power would be 
threatened. To achieve this, 
the German fleet does not 
have to be as powerful as that 
of the greatest maritime power 
because a great maritime 
power would not usually be in 
a position to focus all its 
strength on us.” 

(in: V R. Berghahn/W. Diest, 
Rüstung im Zeichen der 
wilhelminischen Weltpolitik, 
Düsseldorf 1988, S. 285f) 

 

INDEX OF NAMES 

 
ALFRED V. TIRPITZ, 

1849 – 1930, Admiral, 

Secretary of State in 

the German Imperial 

Naval Office; planned 

the development of 

the German fleet. 

 

 

Q1  Winston Churchill, First Lord of 
the (British) Admiralty, 1911: 

1 

 

 

 

5 

“For Great Britain, the fleet is a 
necessity, whereas for Ger-many it 
is in many ways simply a luxury. 
Our fleet is of supreme impor-tance 
for Great Britain, indeed it ensures 
her existence.” 

(in: W. S. Churchill, The World Crisis, vol. 1, 
1911 – 1914, Leipzig 1924, p. 83) 

 

 

T4  Shipbuilding in 

Great Britain and 

Germany (Expl.) 

 GB D 

1906 3 2 

1907 - 3 

1908 2 4 

1909 10 4 

1910 5 4 

1911 5 4 

1912 5 2 

1913 5 3 

 35 26 

B2 “The Kaiser 

(Emperor) and his 

favourite toy”. 

Painting by W. 

Stöwer, 1912 
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253   Imperialism and World War 1 / Part II: The Path towards the First World War    

Germany loses Influence - the greatest colonial 

powers at the end of the nineteenth century were 

Great Britain and France. German colonial 

policies did not begin until the end of the 

nineteenth century. This was because of the late 

industrialization in Germany and the cautious 

colonial policies of Bismarck. Russia had 

extended its influence primarily in the Balkans. 

This conflicted with the interests of Austria-

Hungary, which was part of the Triple Alliance 

with Germany and Italy. Although Bismarck had 

made a special agreement with Russia that gave 

Russia supremacy in the Balkans, this supremacy 

was not permitted to interfere with the interests of 

Austria-Hungary or the Triple Alliance. 

Caprivi, Bismarck’s successor, did not extend 

this special agreement with Russia.  He was 

afraid that an agreement with Russia would 

endanger the hoped-for German approach to 

Great Britain. But until 1904, Great Britain kept 

to its policy of splendid isolation: it did not want 

the obligations that alliances would bring. It 

wanted to retain its freedom of action.   

Franco-Russian Alliance – in 1894 France and 

Russia formed a new alliance. This gave Russia a 

new form of protection against the Triple 

Alliance. This alliance of the two great powers in 

East and West Europe was an alliance against 

Germany, and it was caused by a diplomatic error 

that Germany itself had made.  Was there an 

opportunity to correct this error? 

Entente cordiale – in 1898 French and English 

troops ready for combat faced one another in the 

small Egyptian town of Faschode. The conflict 

was about the control of the Sudan, which lay to 

the south. In Germany this was seen as 

confirmation of a serious conflict  

between France and England. In spite of this the 

Kaiser and the German government rejected 

Great Britain’s  

 

T5 Spending on armaments by European 

States, given in millions of Reichsmarks 

(German currency at the time) 

 1905 1910 1913 

France 991 1177 1327 

Great Britain 1263 1367 1491 

German Reich 1064 1377 2111 

Austria-Hungary 460 660 720 

Russia 1069 1433 2050 

(Source: M. Stürmer: Das ruhelose Reich, 

Deutschland 1866 - 1918, Berlin 1983, p. 

328) 

 

Q6  August Bebel in the Reichstag 
(German Parliament), 1911 

1 

 

 

5 

 

 

 

1
0 

 

 

5 

“[War] can happen as it did [1904/05] 
between Japan and Russia. One day 
one side could say this cannot go on,  
[…] if we delay much longer we will 
be at a disadvantage, we will see 
that we are the weaker not the 
stronger. Then there will be a 
catastrophe. Then the great order to 
march will be given, sending to the 
battlefields sixteen to eighteen 
million men, equipped with arms and 
turned against each other as 
enemies´.” 

(in: G.  W. F. Hallgarten, 
Imperialismus, vol.2, Munich, 1951, 
p. 394 abridged) 

 

 
 

The most popular 

garment for boys in 

the German Reich 

(Empire) was the 

sailor suit. 

 

European Alliances around 1910 
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1. Alliance Policies and fleet building program   255  

 

offer of an alliance, demanding instead more 

colonies in Africa. In 1904, England and 

France reacted and formed an alliance known 

as the entente cordiale. German foreign 

policy collapsed in ruins. 

 

The political isolation of Germany – in 

1907, when the entente cordiale was extended 

to include Russia and became the triple 

entente (three state agreement), Germany 

was encircled by the three other great 

European powers.  

Germany’s hope of being able to make use of 

conflicts between the other powers to 

strengthen its own position had come to 

nothing. 

 

German navy politics - the expan-sion of the 

German fleet put a particular strain on the 

continuing relationship between Great Britain 

and Germany.  What were the causes of this 

conflict? 

 

The German Kaiser and the military thought 

that a large fleet of destroyers would ensure 

Germany’s position as a world power. It was 

also thought that this would give a boost to 

industrialisation and thus raise the general 

living standard in Germany. 

 

Admiral Tirpitz fuelled the national 

enthusiasm for the fleet with the use of 

Peace Initiatives in Europe - in Europe, there 

was much talk of war. In all the powerful 

countries there were political groups pushing 

for war but on the other hand, there were 

groups who resisted this “sabre rattling”. The 

socialists saw the abolition of capitalism as the 

only way of avoiding war in the future. This 

was a demand of the Socialist International 

when it was formed in 1889 by the 

amalgamation of the workers’ parties in 

Europe.  

The Pacifists (supporters of peace) wanted to 

use international agreements to abolish the use 

of war as a political instrument. Under the 

influence of their demands, international 

peace conferences were held in 1899 and 

1907. However, neither a framework for peace 

nor an agreement to end the arms race came 

about. 

 

INDEX OF NAMES 

 

BERTHA VON 

SUTTNER, 1843 – 

1914. A dedicated 

peace fighter, 

awarded the Nobel 

Peace Prize in 1905. 

Author of the book 

“Die Waffen nieder” 

(Lay Down your 

Arms). 
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propaganda that aimed to put an end to the 

“quarrelling between the parties” and so gain 

the support of most Germans. The necessary 

funding was raised through increases in taxes 

and through the activities of the German 

Navy League (the Flotten-verein). Joining 

this League was regarded as a patriotic duty. 

Admiral Tirpitz wanted to make the German 

fleet so powerful that attacking it in the event 

of a war would mean a high risk for England 

or any other country. However, England saw 

the arming of the German fleet as a threat in 

any event. The result was a German-English 

arms race. 

 

B 8  Peace rally of the SPD (Social Democrat Party) in 1911 in 

Berlin (Treptower Park) 

 

TASKS 

 

1. Compare the arguments of First Lord of the Admiralty, 

Churchill (Q1) with those of Admiral von Tirpitz (Q3). Give 

your own opinion. 

2. In your opinion, what feelings does B2 intend to provoke in 

the viewer? Do we have comparable pictures today? 

3. Using T4 and T5, compare the development of expenditure on 

armaments. Give reasons for this development. 

4. Explain the arguments presented by Bebel in Q6, taking into 

account the position of his party, the SPD, in the German 

Reich. Do you consider that August Bebel was proved right? 

5. Using K7 and K2 (see page 236), describe how the system of 

alliances in Europe changed between 1887 and 1914. 

280   Sach- und Personenverzeichnis  subject and name index (extract) 

A 

Abgaben: levies 28, 52, 106 ff., 132 

Abgeordnete:  Members of German 

Parliament 108 ff., 119, 122, 162 ff., 

169 

Abitur: High School Graduation 231 

Ablassbrief, A.-handel: letter of 

indulgence, trade in letters of 

indulgence  29,43 

Absolutismus: absolutism 61 ff., 83, 

89 f. 

Adel, Adlige: nobility, nobles 22 f., 56, 

63 ff., 76 f., 92, 104 ff., 131, 178, 

229 

Afrika:  Africa 243 f., 249, 253 

Ägypten: Egypt 247 

Aktien, A.-gesellschaften:  stocks, 

stock company 181 

Alldeutscher Verband: Pan German 

League 248 

Allgemeiner Dt. Arbeiterverein: 

Association of German Workers 

(ADAV) 189, 194, 196 

Amerika: America 20 ff., 43, 58 ff., 92 

ff. 

Amt, Ämter: office, offices 63 ff., 107 

f. 

Ancien Régime 106 ff., 110 

Asien: Asia 243, 253 

Assignaten: assignats (French 

banknotes) 119, 113 

Aufklärung: Enlightenment 70 ff., 

83, 110 f. 141 f., 206, 219 

Augsburger Religionsfrieden: 

Religious Peace of Augsburg 37, 

43, 56 f. 

August II. (der Starke): August II 

(The Strong) 76, 83 

Außenpolitik:  foreign policy 248 f. 

Auswanderer: emigrants 100, 156 

Azteken: Aztecs 24, 43 

 

B 

Baden 225 

Balkan: The Balkans 254, 256 ff. 

Bank, B.-wesen: bank, banking 125 

Barock: Baroque 7 

Bauern: farmers 52 f., 69, 106 ff. 

162, 210 

Bauernbefreiung: liberation of the 

peasantry 132, 179, 197 

Bauernkrieg, B.-haufen: peasants’ 

revolt, mob 52 f. 

Bayern: Bavaria 59, 126, 150, 225 

Beamte: officials 22, 66 ff., 106 ff., 

107, 122 ff., 131, 214 ff. 

Bevölkerung: population 56 ff., 68, 

106, 127, 156 f., 173 ff., 182 ff., 

197 

Bibel: bible 13 ff., 28 ff., 88 

Bildung: education 133, 136, 142, 

185, 192, 201 f., 213 ff. 

Bill of Rights 91, 99 

Bischof, Bischöfe: bishop, bishops 

110 

Bischofssitze, -städte: diocesan 

towns, episcopal cities 56 

Bismarck, Otto von 191, 224 ff., 232 

f., 235 ff., 248, 254 

Bistümer: bishoprics 126 

Böhmer 126 

Böhmen: Bohemia 225, 256 

Bosporus: Bosphorus 256 

Boston Tea Party 97 

Brandenburg 71, 203 ff. 

Brest-Litowsk 261, 267 

Buchdruck, Bücher: book  printing, 

books 17, 43 

Bulgarien: Bulgaria 256, 263 

Bulle (päpstliche Verordnung): Papal 

Bull (papal decree) 33, 40 

Bülow, von 249 

Bundesrat:  Upper House of German 

Parliament 228 
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Sach- und Personenverzeichnis 

  

Anglikaner: Anglican 87 f. 

Arabisches Reich: Arab World  

Araber: Arabs 16 f., 18 

Arbeiter, A.-bewegung: workers, 

workers’ movement 143, 158, 162, 

173 ff., 179, 188 ff., 197, 230 

Armee: army 53, 56 f. 112 f. 117, 123 

f., 133 

Armut: Poverty 156, 182 ff. 197, 199 

ff. 

Bebel, August 189, 194 f., 254 

Befreiungskriege: wars of liberation 

134, 147, 166 

Belgien: Belgium 258, 260, 267 

Berlin 130, 159 ff., 179, 182, 191, 

203 ff. 259 

Berliner Kongress: Congress of 

Berlin 236 

Bethmann-Hollweg 260 

 

Bundesverfassung: German 

Constitution 148 ff. 

Burg: castle 213 

Bürger, Bürgertum: citizen, citizens 

106 ff., 122, 132, 142, 147 f., 154 

f., 169, 203, 213 ff., 

- im Absolutismus: during Absolutism 

64 ff. 

- im Mittelalter:  in the Middle Ages 

213 ff. 

- in der frühen Neuzeit: in Early 

Modern Times 64, 68, 79, 213 ff. 

Bürgerkrieg: civil war 45 ff., 90 f., 

104 f.  

Bürgerrechte: civil rights 105, 110 ff., 

132, 136, 141 ff., 213 ff. 
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   Sach- und Personenverzeichnis  subject and name index (extract)  281 

 

 

 

Burgfrieden: truce 259 

Burschenschaft: student fraternity 151 

 

C 

Calvin, C-nismus: Calvinism 39, 205  

Chamberlain, Houston 245 

Chauvinismus: chauvinism 245 

Chemische Industrie: chemical 

industry 181, 208 

China 249 

Christen, Christentum: Christians, 

Christianity 21 ff., 26 

Christianisierung: Christianisation 21 

ff. 

Churchill, Winston 253 

Code Civil: Civil code 125 

Colbert, Jean Baptiste 68 

Cortès 24 f. 

Cromwell, Oliver 90 

 

D 

Dampfantrieb: steam powered 

Dampflokomotive, Dampfmaschine: 

steam locomotive,  steam engine 

101, 173 ff., 179 f., 197, 211 

Dänemark: Denmark 225 

Dardanellen: The Dardanelles 256 

Darwin, Charles 245 

Demokratie: democracy 101, 136, 141 

ff., 150 ff., 162 ff. 

Deutsche Nation: German Nation 134 

Deutsche Revolution: German 

Revolution (1848) 145 ff., 207 

Deutscher Bund: German 

Confederation 147 ff., 159, 163 ff. 

169, 225 

Deutscher Kolonialverein: German 

Colonial Association 248 

Deutscher Zollverein: German 

Customs Union 178, 197 

Deutsches Reich: German Empire 178 

f., 203, 226 

Deutsch-französischer Krieg 

(1870/71): Franco-German War 

(1870/71): 226 

Deutschland: Germany 243, 258 ff., 

271 

Deutsch-Ostafrika: German East 

Africa 248 f. 

Deutsch-Südwestafrika: German 

South-West Africa 248, 250, 271 

Dezimalsystem: decimal system 234 

Dienstleistungen: services 235 

Dienstmädchen: maid 231 

Direktorium: directorate 122 ff. 

Disraeli, Benjamin 246 

Dorf, D.-gemeinde: village, village 

community 75 

Dreibund: Triple Alliance 254, 257 

Dreieckshandel: triangular trade 25, 

92 

Dreifelderwirtschaft: three-field 

system173 

Dreißigjähriger Krieg: Thirty-Years 

War 56 f., 80 

Dresden 76, 158, 161 

Dritter Stand: Third Estate 69, 106 

ff., 116, 167 

 

E 

Edelmetalle: precious metals 18 ff., 

25 f. 

Ehe: marriage 193, 214 ff. 

Eisenbahn, E.-linien: railway, 

railway lines 101, 177 ff. 

Elektroindustrie: electrical industry 

180 f., 208 

Elisabeth I. (von England): Elizabeth 

I (of England) 89 

Elsass: Alsace 226, 234, 236 

Emser Depesche: the Ems telegram 

226 

Engels, Friedrich 188 f., 194 f., 209 

England 73, 80, 87 ff., 118, 123, 157, 

166, 175 ff., 197 

 

Entdeckungen, E.-fahrten: 

discoveries, journeys of discovery 

16 ff. 

Entente 249, 254 f., 257, 260, 262 

Erfindungen: inventions 16 f., 176 f., 

197 

Ernte, E.-erträge: harvest, harvest 

yields 28, 106 f., 156 

Erster Weltkrieg: First World War 

258 ff. 

Erziehung: education 117, 193, 213 

ff. 

Europa: Europe 72, 80, 94, 112 ff., 

126 ff., 141 ff., 147 ff., 169, 199 

 

F 

Fabrik(en): factory, factories 173 ff., 

184 ff., 197 

Familie: family 155, 182 ff., 200 f. 

214 ff. 

Faschoda 254 

Fischer, Fritz 269 

Flotte: fleet 16 f., 87, 124 f. 129 

Flottenpolitik: fleet policy f249, 253 

ff., 271 

Fortschrittspartei:  Progressive Party 

229 

Fraktion, Fraktionskämpfe: faction, 

faction fighting 163 

Frankfurter Bundestag: Parliament of 

Frankfurt  148 f., 159 ff. 

Frankfurter Nationalversammlung: 

Frankfurt National Assembly 143, 

159 ff., 169, 238 

Frankreich: France 36, 39, 56 ff., 63 

ff., 72, 80, 87, 106 ff., 158, 166, 

178, 226, 236 f., 243, 247, 249, 

254, 258, 260, 263, 267 ff., 271 

 

… 

 

T 

Tirpitz, Alfred von 253, 255 
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Indians: European name for the 

original inhabitants of America. The 

name goes back to the error 

Columbus made when he thought he 

had discovered India. In South 

America, the name Indios is used. 

The colonisation by Europeans cost 

about 1.5.million Indians their lives. 

They were killed by hard work and 

disease epidemics or were murdered 

by the Europeans.  

 

Kaiser/Emperor: see “Holy Roman 

Empire” 

 

Colonies, colonization (from Latin 

colonia = a settlement) colonies 

were settlements or trading posts 

outside the country of origin. The 

age of colonialism began in about 

1500 when Columbus, Pizarro and 

Cortes set up Spanish and 

Portuguese colonies in Central and 

South America. From the sixteenth 

to the nineteenth century, major 

European powers such as Spain, 

Portugal, The Netherlands, France 

and Great Britain built up large 

colonial empires. They controlled 

their colonies economically and 

politically. Towards the end of the 

nineteenth century, in the age of 

imperialism, the major powers 

literally divided up the world 

between them. Consequences of 

colonization were the adoption of 

aspects of the culture of the 

“motherland” (language, religion) 

and economic dependence. Since 

1945, the former colonies have 

become independent states. 

 

Communism (Latin communis = 

together, common): political and 

social movement with the aim of 

changing society by means of 

revolution. Important aims are the 

creation of a classless society and 

transferring the means of production 

to public ownership. The leading 

role in the establishment of 

and the workers and peasants 

(“dictator-ship of the proletariat”).  

The foundations of communist 

theory were laid by K. Marx, F. 

Engels and V. I. Lenin. 

 

Town council: term used for the 

administrative authority and the 

officials of a town. 

 

Human Rights: basic inalienable 

rights of every human being, such as 

the right to equality, to own 

property, to the free expression of 

opinion and religious belief. In the 

constitutions of the USA (1789) and 

France (1791) human rights were 

guaranteed to the citizens of these 

states for the first time. 

 

Mercantilism: state-controlled 

economic system during the period 

of Absolutism. The state set up 

factories and infrastructure. 

Finished products from 

neighbouring countries were subject 

to high import duties. Only raw 

materials were imported into the 

country. 

 

Monarchy: (Greek : rule of one 

individual): the monarch or king 

acted out of conviction that he had 

been chosen by God (the grace of 

God). He became king by hereditary 

succession or election. According to 

the criteria of power, various forms 

of monarchy developed: in an 

absolute monarchy, the king ruled 

over his subjects with unrestricted 

authority. In the constitutional 

monarchy, the power of the king is 

limited by a constitution in favour 

of elected representatives of the 

people and is bound by written law. 

 

Nation State: in the Early Modern 

Era, a unified nation state emerged 

in England and France. The king 

ruled equally over the whole 

country with the help of a central 

administration, a central judiciary 

subjects with the same language and 

culture was formed: the nation. In 

Germany, a nation state was not 

formed until 1871, later than in most 

of the neighbouring states. Where 

different nations lived together in a 

“multinational” state, problems could 

arise, e.g. in Austria-Hungary. After 

the first world war, every nation was 

granted self-determination. 

 

Parliament: since 1215, the 

representatives of the professions 

have been called “parliament” (Latin 

= meeting/conference). They were 

representatives of the nation from 

1668/69, after the “Glorious 

Revolution”. In modern democracies, 

the parliaments consist of the elected 

representatives of the people. They 

have the task of making laws and to 

monitor the work of the elected 

government. Parliaments sometimes 

consist of two “chambers”, for 

instance the upper and lower houses 

(in England) or the Senate and the 

House of Representatives (in the 

USA). In France, since the “French 

Revolution”, there has been the 

“National Assembly” as parliament. 

In the German Empire after 1871, 

there was the Reichstag as parliament. 

Its rights were very limited, up into 

the twentieth century. 

 

Parliamentary Democracy: form of 

government, based on the division of 

power into the legislative power 

(parliament), executive power 

(government), judicial power (courts). 

The delegates in parliament, elected 

by the people in universal, free, equal 

and secret ballot, pass laws and 

monitor the work of the government. 

In Germany, parliamentary 

democracy was not introduced until 

the Weimar Constitution in 1919. 

 

… 
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285   Dictionary of Terms (extract) 

communism is in the hands of the 

communist party 

and an assembly of the professions. 

Thus a community of  



M5_Material 2b: Classroom Summary Form for CARI Analysis 
 

Classroom Summary Form: Analyzing Students’ Outcomes of the Content Area Reading Inventory (CARI) 

Names 

      

 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 
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Place a check mark under the number of the question that was missed and alongside the name of the student who missed it. 

 

(a) After filling out the CARI classroom analysis sheet for the two students, determine their strengths and needs. 

(b) Think about the instructional strategies you could use to support these students in using literacy skills for content area learning. 

Student’s Name Strengths Needs Instructional Strategy 

1.     
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2.     

 

 



M5_Material 2c: HANDOUT: Content Area Reading Inventory (CARI) 

 

Steps for developing a CARI 

1. Identify the reading, writing, 

and thinking skills essential to 

using the primary text 

effectively. 

2. Select a typical excerpt or 

excerpts from the text.  The 

selections need not include an 

entire chapter or story but 

should be complete within 

itself and not dependent on 

other sections. In most cases a 

few pages will provide a 

sufficient excerpt from the 

text. 

3. Design questions and prompts 

for students  that will provide an adequate reflection of how they navigate through, read, and 

study from a text. To increase the accuracy of the CARI each section should be comprised of 3-5 

questions/prompts. 

 

CARI Section Examples 

“Using Book Parts” 

In this section, students are prompted 

to demonstrate the ability to use the 

table of contents, glossaries, indexes 

headings and subheadings, highlighted 

terms, etc. 

Sample Questions for  A World History Textbook 

1. On what pages can you find information on the Silk Road? 

2. In what part of the book can you find the meaning of 

Sharia? 

“Understanding Visual Information” 

In this section, students are prompted 

to demonstrate the ability to read, 

understand, and gather information 

from graphs, charts, diagrams, 

illustrations, photos, etc. 

Sample Questions for  A Health Textbook 

1. According to the chart on page 61, what is the second-

largest cause of death among children? 

2. What does the graph on page 334 imply about the 

relationship between cancer and cigarette smoking? 

3. What does the cartoon on page 101 suggest about ways 
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obesity influences  national health policy? 

“Understanding Content Vocabulary” 

In this section, students are prompted 

to demonstrate their prior knowledge 

of key concepts and terms as well as 

their ability to use context to determine 

word meanings. 

Example of a Cloze/Maze Passage from Science 

Suppose you could send a robot to another planet. What kinds 

of (1) conduct, trials, experiments would you (2) list, program, 

code the robot to carry out? Before you programmed the 

robot, you would need to figure out what (3) information, 

order, rank you wanted it to  (4) arrange, gather, group.  

Scientists are currently (5) emerging, mounting, developing 

robots that they plan to send to Mars. These robots are being 

(6) designed, deliberate, planned to examine the (7) 

atmosphere, ambiance, population, rocks, gravity, and 

magnetic (8) meadows, fields, turfs of the planet. 

“Determining and Summarizing Key 

Ideas” 

In this section, students are prompted 

to demonstrate their ability to identify 

and summarize important ideas, points, 

and arguments in content text. 

 

Sample Prompts for a Mathematics Textbook 

1. Write a one-page summary for the section entitled “What 

is a hyperbola?” on page 55.  Be sure to include in your 

summary the key ideas and any other pertinent 

information. Use your own words as you write your 

summary. 

2. In your own words, state the key idea of the paragraph on 

the     Pythagorean Theorem on page 262, second 

paragraph from the top. 

“Creating Study Reading Aids” 

In this section, students are prompted 

to  demonstrate their ability to create a 

record of their reading for ongoing 

study and review 

Sample Prompt for a History Textbook 

1. Imagine that you will have a multiple-choice and short-

answer test on the section in Chapter 18 entitled 

“Dangers of Fascism”. Organize the material in that 

section by taking notes over it in a way that would help 

you prepare for the test. 

2. If you prefer another study aid, create that one over the 

section in Chapter 18.  
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Example of Content Area Reading Inventory (CARI) for Science1 

Section I: Study and Reading Aids 

1. On what page would you find a map of the solar system? (Tests ability to find a map or table 

in a science textbook) 

2. On what page does Chapter 7 begin? What is the title of the unit that contains this chapter? 

(Tests ability to use table of contents) 

3. How can the introduction on page 18 and the summary on page 49 help you to study the 

chapter? (Tests understanding of unit introduction and chapter summary) 

4. Why are the chapter questions and vocabulary exercises on pages 50–53 valuable? (Tests 

understanding of specific study aids) 

5. What library aid tells you the call number of a book on plant mutation? (Tests knowledge of 

library information resources) 

6. Name a library guide that will help you find information about a famous scientist. (Tests 

knowledge of reference materials) 

7. Name a library guide that will help you find current information about cloning. (Tests 

knowledge of reference materials) 

8. Look at the chart on page 32. From the information given, tell what the jobs of the specific 

cell parts are. (Tests ability to understand charts) 

9. Look at the map on page 69. From the information given, tell which of the following are 

found near the picture of the city: a river, a school, hills, train tracks, major roadway, dirt 

road. (Tests ability to understand maps) 

Section II: Vocabulary 

10. Define nucleus. 

11. Read the third paragraph on page 31. From the information given in that paragraph, what do 

you think a nuclear membrane is? 

12. What is a vacuole? 

13. Give an example of diffusion. 

Section III: Text Explicit and Text Implicit Information 

14. What six elements make up most of the living matter of our earth? (Text explicit) 

                                                           
1
 RESOURCE: Roberta L. Sejnost, Roberta L.; Thiese, Sharon (2006): Reading and Writing Across Content 

Areas. 2nd ed. Thousand Oaks, CA: Corwin Press, pp. 20ff. 
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15. What do chloroplasts contain? (Text explicit) 

16. Why are mitochondria often called the powerhouses of the cells? (Text implicit) 

17. How do mitochondria and chloroplasts differ? (Text implicit) 

18. What is found between the cell membrane and the nucleus? (Text explicit) 

19. Read the section entitled “Cells and Their Jobs.” Create a mind map or an outline that clearly 

illustrates the cells and the specific jobs they do. (Text implicit) 

Module 6: BaCuLit Practice of Lesson 

Planning 
 

Overview of Module 6 

In this module there is no specific new input regarding metacognition, interaction or engagement, or 

on one of the elements of the BaCuLit curriculum elements. In this module, the focus is on you and 

on how you’ve developd your thoughts, beliefs and actions regarding content area literacy in your 

professional context.  

In this module you will show that you can tie together the content of the previous modules. In order 

to do this, you will all present the outcome of the Final Assignment that you were given in the first 

meeting. You will present your poster on preparing and teaching a content area lesson – the BaCuLit 

way. You will receive feedback in different forms by your group and your trainer. This activity will 

take up the larger part of this Module. In addition, there is time to reflect on your ongoing personal 

professional development. This module closes with an evaluative activity on the course as a whole. 

In short: lots of looking back ánd looking forward to ongoing professional development in this 

module.  
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Module Highlights 

 Poster presentations: How did I embed the BaCuLit cross-curricular concepts and the 

framework for lesson planning in my own lesson planning? How did it work out for my 

students? 

 Reflection on teacher’s own development: How can I embed concepts and elements of the 

BaCuLit course in my own personal action plan to sustain BaCuLit concepts in my future 

teaching? 

 Evaluation: What did I like about the whole course? Which improvements would I suggest? 

 

 

Recommended Readings  

1. 

2.  

3. 
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M6_Material 1: PPT Block 1 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 

 

 



M6_Material 1a: Checklist for teachers 

 

Giving your colleagues constructive feedback on their poster presentation 

 

Checklist for teachers: use keywords to keep track of what your colleague reports in the first column 

 

Items related to Lesson Planning, in random 
order 

I compliment you on: I have a question for you: My feedback on this is: 

What kind of text is involved in the lesson? 
 

   

How did the teacher try to engage the 
student? 

 

   

Is there a clear distinction in activities before, 
during and after reading? 

 

   

Were there moments of metacognition? 
 

   

What are the reading strategies that are used? 
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What of kind of support did the teacher give 
the students while applying the strategies? 

 

   

What is the goal of this lesson? 
 

   

Which strategies used supported reaching this 
goal? 

 

   

What kind of (formative) assessment was 
used? 

 

   

How did the teacher approach new 
vocabulary? 
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M6_Mat 1b: SWOT Analysis 

What are the Strengths, Weaknesses, Opportunities and Threats regarding further implementation within your school? 

 

 

Think of: 
- Does management support and facilitate 
the implementation process? 
- Does the BaCuLit innovation fit within a 
larger innovation policy/ the innovation 
themes of the school? 
- Is there (no) resistance to implementing 
BaCuLit principles? 
- What is your learning culture / 
professional development culture like? 
- Are there possibilities for ‘lesson study’ 
(observation of colleagues within the 
school)? 
- Is there an up-to-date collection of books 
and reading materials, access to internet 
sources? 
- Is there continuous external support? 
- Is there a reading/language specialist or 
coordinator who can support the 
implementation? 
- is there a school wide policy on language 
across the curriculum? 

strengths weaknesses 

Think of: 

- Does BaCuLit fit in with the national 

policy (e.g. standards for reading)?  

- Is there attention for the topic in 
preservice teacher training (i.e. do new 

teachers already know about the topic)? 

- What about high stakes assessment? 
(This may narrow down the curriculum) 

opportunities threats 



M6_Material 2: PPT SWOT Analysis 

 

For Slides see separate file (PPTs Teacher Workbook), they will be included in the final version. 

 

 



M6_Material 2a: Format Personal Plan of Action 

 

Goal Activity Desired outcome 
Planning; long- and/or 

shortterm 

Facilities  and resources 

you need to reach the goal 

1.  

     

2.  

     

3.  

     

4. 
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Remember to use this format in a SMART (Specific, Measurable, Attainable, Realistic, and Time-based)  way, making good use of each of the five 

columns. 

Specific, Measurable, Attainable, Realistic, and Time-based 

Specific 

A specific goal has a much greater chance of being accomplished than a general goal. 

Measurable  

Establish concrete criteria for measuring progress toward the attainment of each goal you set. 

When you measure your progress, you stay on track, reach your target dates, which in turn spurs you on to continued effort required to reach your 

goal. 

To determine if your goal is measurable, ask questions such as…… 

How much? How many? 

How will I know when it is accomplished?  

Attainable   

When you identify goals that are important to you, you begin to figure out ways you can make them come true. You begin seeing previously 

overlooked opportunities to bring yourself closer to the achievement of your goals. 

You can attain most any goal you set when you plan your steps wisely and establish a time frame that allows you to carry out those steps. Goals that 

may have seemed far away and out of reach eventually move closer and become attainable, not because your goals shrink, but because you grow and 

expand to match them.  

 

Realistic  

To be realistic, a goal must represent an objective toward which you are both willing and able to work. A goal can be both high and realistic. Just be 

sure that every goal represents substantial progress. 

A high goal is frequently easier to reach than a low one because a low goal exerts low motivational force.  

Time-based 

 A goal should be grounded within a time frame. With no time frame tied to it there’s no sense of urgency. If you want to lose 10 lbs, when do you 

want to lose it by? “Someday” won’t work. But if you anchor it within a timeframe, “by May 1st”, then you’ve set your mind into motion to begin 
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working on the goal. It is also helpful here to  ask yourself what conditions would have to exist to accomplish this goal, and use this as input for column 

five on facilitees and resources. 



M6_Material 2b: Six tips on making a Personal Plan of Action 

 

1. Determine what you want to accomplish.  

In other words, set your goal for your personal action plan. Make the goal so clear in your mind that 

you won't have a problem knowing when you've reached it. Define your goal so that a stranger can 

read your goal and let you know when you've achieved it. Foggy or unclear goals are confusing and 

tough to reach. 

2. Plan the route by which you intend to achieve the goal.  

Think about and decide on how you're going to reach your (longterm) goal(s). It may take you a little 

time and thought to figure it out, but it's important to plan.  

3. Break your plan down into digestible snippets.  

In order to keep your goal(s) Specific, Measurable, Attainable, Realistic, and Time-based (SMART), 

you have to make goals small enough for you to feel able to actually reach them. Having set yourself 

a goal that is looming over you will not motivate you to start working on it. 

 4. Track your progress and hold yourself accountable. 

 The best way to see how close you are to where you want to be is to be able to see how much 

you've done. Track your progress. Keep in mind that there will be unexpected bumps in the road and 

you will probably at some point stray from the track for a bit. Just remember to get back on track and 

remember the goal. Don't continue going down the wrong path. 

5. Make changes when necessary.  

You started off with an initial goal in your personal plan. If external factors change dramatically, or 

new, very influential external factors  come into play, it may become practically and /or physically 

impossible to reach your intial goal. Adjust your plan accordingly. Not adjusting your plan will mean 

that you won't reach the goal you set out for yourself. 

6. Review your original goal. Take out your personal action plan every so often and do a reality 

check. 

 Is your original goal still valid or has it changed? If it has changed, make the appropriate 

modifications. Always remember to write your goals in such a way that anyone reading your goals 

can tell if you're on track or not. Always be clear. 
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Remember, you are developing YOUR personal action plan. Keep it about you. You cannot change 

those around you; no matter how hard you try. Their change is not your responsibility. 

M6_Material 2c: Getting results from a team-based action plan 

 

 1 Enumerate the goals of the action plan.  

 Teams often get caught up "doing things" and forget the end result that actions are intended to 

deliver. Be sure to have Specific, Measurable, Attainable, Realistic, and Time-based (SMART) goals in 

mind when developing an action plan. 

 2 List the high-level activities that will be necessary to achieve each goal. 

Ensure that the sum of the activities are both necessary and sufficient to achieve each goal. 

3 Assign an owner for each activity. 

Each major activity should have an individual person accountable for it's accomplishment. This 

person does not necessarily have to be the person who does the work, but is the person that will 

make sure that the work gets done. DO NOT list a function, or team as the owner, this must be an 

individual, single name. 

4 Develop completion dates and timelines for implementation.  

Be sure that you have not assigned more to any person than that person will be able to accomplish. 

Figure out how to provide more resources, extend the timeline, or reduce the activities, but do not 

create an action plan that cannot be accomplished from the get go. 

5 Create a regular review schedule.  

Meet regularly to review the progress on the action plan. The meetings should be frequent enough 

to be able to catch problems and correct them before they become to large. These meetings should 

be brief and exception based - if an item is on time and going well, skip it. Only discuss problem 

items, and develop countermeasures for those problems. 

 

 


